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APPENDIX A

ROUTINES AND PROCEDURES

Letter-Sound and Heart Word Fluency

The following activities are used to teach (Look, Think, Say!), practice (Pop-Up 
& 3-Up), and informally assess (Read a Row) both letter-sound and Heart Word 
fluency� All four activities are completed in Blast Online� 

1� Look, Think, Say!

•	Objective: The objective of Look, Think, Say! in Lesson 1 of each unit 
(beginning in Unit 2) is for students to learn the correlation between letters 
(graphemes) and letter sounds (phonemes)� This activity is also used to 
teach Heart Words beginning in Unit 3� Look, Think, Say! is a group activity 
where all students respond chorally�

•	 Set-Up: If you choose to utilize the default letter-sound combinations and 
Heart Words, there is no set-up required once you access Blast Online� 
The Teacher’s Guide is written around these defaults� However, you may 
use the Letter-Sound and Heart Word Generators to choose which letters 
and Heart Words will be displayed� You can choose three letter-sound 
combinations and five Heart Words to teach and three additional letter-
sound combinations and five Heart Words to practice� 

- In some units, you will not be able to override the defaults for some or all 
of the graphemes in the Letter-Sound Generator� This is to ensure that 
all students practice with graphemes that will be critical for mastery of 
the phonics concepts that will be introduced in that unit or in upcoming 
units� For example, in Unit 11, you will not be able to override the letters 
al or all� It is essential for students to practice with these because they 
will be reading words with these letters in Unit 11, Lesson 3� 

•	 Routine: Open Blast Online to the correct unit, Lesson 1, Look, Think, Say! 

- This activity begins by showing letter tiles or Heart Words above a 
horizontal stoplight� 

- On the first click, the red light appears, and students are instructed to 
“Look�” You will teach students a motion that they will use when they 
are “Looking�” Here are a few options:

•	 Students	pretend	they	are	looking	through	a	telescope	by	making	
a cylinder with their fingers and looking through the cylinder� 

•	 Students	point	to	their	eyes	with	both	index	fingers,	holding	their	
index fingers just below their eyes� 

•	 Students	pretend	to	shade	their	eyes	from	the	sun	by	holding	a	
hand to their foreheads, like a salute� 

- On the next click, a yellow light appears, which indicates students 
should “Think” about the sound that the grapheme makes or about the 
Heart Word� You will teach students a motion that they will use when 
they are “Thinking�”
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•	 Students	use	one	or	both	index	fingers	to	point	to	their	temples.

- On the next click, a green light appears and students are prompted to 
“Say” the correct phoneme or Heart Word aloud� Take care to make 
sure students use the correct pronunciation for both letter sounds and 
Heart Words� 

- In Look, Think, Say! for letter sounds, a fourth click will reveal the 
corresponding phoneme inside a sound box� This serves to reinforce 
or correct the response�

•	 Expectations: In this teaching activity, students are not accountable for 
reading every grapheme or Heart Word correctly� If a student misreads a 
grapheme or Heart Word, no error correction is necessary� Provide the 
correct phoneme or Heart Word for the students�

2� Pop-Up 
•	 Objective: The objective of Pop-Up in Lessons 1, 2, 4, and 5 in each unit 

(beginning in Unit 2) is for students to practice fluency with the letter-sound 
combinations and Heart Words learned in Look, Think, Say! It is a choral, 
group-based activity that provides randomized and fast-paced practice�

•	 Set-Up: No additional set-up is required once the letter-sound combinations 
and Heart Words are chosen at the beginning of the unit� 

•	 Routine: Open Blast Online to the correct unit, Lesson 1, Pop-Up� 

- This activity begins by showing one letter tile on the screen at a time� 
Students are instructed to “Look” quickly and then “Say” the phoneme 
when they see each letter tile or Heart Word appear� 

- On the next click, for letter sounds, the letter tile will disappear to 
reveal the corresponding phoneme inside a sound box� This serves to 
reinforce or correct the response�

•	 Expectations: In this practice activity, students are accountable for reading 
every grapheme or Heart Word correctly� If students make an error, use 
Positive Error Correction to guide students to the correct phoneme or Heart 
Word� 

•	 Positive Error Correction for Pop-Up: If students misread a letter sound 
or Heart Word in the Pop-Up activity, provide Positive Error Correction: 

•	 Tell	the	Reader	if	there	was	any	part	of	the	Heart	Word	he	or	she	
read correctly� (“You read the first letter correctly in that Heart 
Word�”) 

•	 Prompt	the	student	to	reread	a	letter	sound	or	Heart	Word.	(“You	
read the first sound correctly� Can you retry the whole word 
again?” or “That is the letter b� Can you retry that letter sound?”) 

•	 The	Reader	reads	the	letter	sound	or	Heart	Word	again.	

•	 If	the	Reader	reads	the	letter	sound	or	Heart	Word	accurately,	
you and other students congratulate the Reader� 

- If the Reader misses the letter sound or Heart Word again: 
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•	 You	or	other	students	assist	by	chorally	reading	the	letter	sound	
or Heart Word� 

•	 The	Reader	independently	reads	the	letter	sound	or	Heart	Word	
correctly�

•	 Always	finish	by	having	the	Reader	read	the	letter	sound	or	Heart	
Word independently and accurately�

3� 3-Up

•	 Objective: The objective of 3-Up in Lessons 1, 2, 4, and 5 in each unit 
(beginning in Unit 2) is for students to have yet another opportunity to 
practice letter-sound and Heart Word fluency� Rather than focusing on 
one grapheme or word at a time, in 3-Up, three letter tiles or Heart Words 
appear together to promote automatic recognition and left to right text 
tracking� 

•	 Set-Up: No additional set-up is required once the letter-sound combinations 
and Heart Words are chosen at the beginning of this unit� 

•	 Routine: Open Blast Online to the correct unit, Lesson 1, 3-Up� 

- This can either be a choral, group-based activity or an individual 
activity� 

- This activity begins with three letter tiles or Heart Words appearing 
simultaneously above a horizontal stoplight� Students will follow the 
Look, Think, Say! procedure to read each set of three letter tiles or 
Heart Words�

•	 Expectations: In this practice activity, students are accountable for reading 
every grapheme or Heart Word correctly� If students misread a grapheme or 
Heart Word, use Positive Error Correction to guide students to the correct 
phoneme or word� See the instructions for 3-Up and Read a Row Positive 
Error Correction in the Read a Row section on p� 5�

4� Read a Row 
•	 Objective: The objective of Read a Row in Lessons 1 and 5 in each unit 

(beginning in Unit 4) is to allow you to measure how well individual students 
grasped (in Lesson 1) and have mastered (in Lesson 5) the letter-sound 
relationships and Heart Words that were taught and practiced�

•	 Set-Up: If you would like to track student mastery of the letter-sound 
relationships and Heart Words taught, you may print a Read a Row Teacher 
Recording Form using the Print button in the Letter-Sound and Heart Word 
Generators in Blast Online� This form can be used to record a student’s 
accuracy and reading rate as they read from the screen� This information 
can be used to help students build automaticity with these key sub-skills� 
To use the form, simply write the name of the student who will read each 
row, and cross out the letters or words that a student misreads� Record the 
number correct in the "Total Correct" line� You can also record the amount of 
time it takes the student to read the entire row if you would like to track the 
student's fluency� A sample of this form is found in Appendix C on p� 33–34�
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•	 Routine: Open Blast Online to the correct unit, Lesson 1, Read a Row� 

- Read a Row begins with a teacher calling on an individual student 
to read a row of letter tiles or Heart Words to the class� This screen 
begins with three horizontal green bars�

- On first click, the first green bar will disappear, revealing a row of three 
groups of three letter tiles or Heart Words� Individual students are 
asked to read the row accurately on the first try� 

- The next click will reveal another row with the same letter tiles or Heart 
Words in a different order�

- If you would like more than three Readers to read a row, Blast Online 
will allow you to click through the rows twice�

•	 Expectations: In this assessment activity, students are accountable for 
reading every grapheme or word correctly� When not reading, all other 
students will act as Checkers, letting the Reader know, through a hand 
gesture, how accurately he/she read the row� If students misread a letter tile 
or Heart Word, use Positive Error Correction to guide students to the correct 
phoneme� 

•	 Positive Error Correction for 3-Up and Read a Row: 
- If students misread any of the letter sounds or Heart Words in the 3-Up 

or Read a Row activity, provide Positive Error Correction: 

•	 Tell	the	Reader	how	many	letter	sounds	or	Heart	Words	were	
read correctly� Note that the maximum number read is three in 
one 3-Up group and nine in one Read a Row row� (“You read 7 
Heart Words correctly,” or “You read the first and last letter sound 
correctly�”) 

•	 Prompt	the	student	to	reread	a	letter	sound	or	Heart	Word.	(“In	
the Heart Word you misread, you read the first and last sound 
correctly� Can you retry that middle sound? Now, can you re-try 
the middle Heart Word?” “Can you retry the first letter sound?” 
“Can you retry the third letter sound in the second group?”) 

•	 The	Reader	reads	the	letter	sound	or	Heart	Word	again.	

•	 If	the	Reader	reads	the	letter	sound	or	Heart	Word	accurately,	
the Reader then reads all three (3-Up) or all nine (Read a Row) 
letter sounds or Heart Words again� 

•	 If	the	Reader	reads	all	three	(or	nine)	letter	sounds	or	Heart	
Words accurately this time, you and the other students 
congratulate the Reader� 

- If the Reader misses any letter sounds or Heart Words again: 

•	 You	or	other	students	assist	by	chorally	reading	the	letter	sound	
or Heart Word� 

•	 The	Reader	independently	reads	the	letter	sound	or	Heart	Word	
correctly�

•	 Always	finish	by	having	the	Reader	read	all	three	(or	nine)	letter	
sounds or Heart Words independently and with 100% accuracy�



6      © 2014 Really Great Reading Company, LLC

appendix BLAST FOUNDATIONS

Phonemic and Phonological Awareness

Units 1–13 and 17–25 include a section that focuses on phonemic awareness, which 
involves listening to and manipulating the individual sounds (phonemes) in words� 
Units 14-16 include a section that focuses on phonological awareness, which involves 
the oral blending and segmenting of syllables in words�

Important Reminders for Phonemic and Phonological Awareness
Phonemic Awareness
•	 A	phoneme	is	the	smallest	unit	of	sound	in	a	word.

•	 A	phoneme	is	a	sound,	not	a	letter.

•	 In	Blast, phonemes are represented by letters between two slashes (e�g�, /k/, 
/m/,	/ch/,	/ă/,	/ā/,	/oi/).

•	 The	two	slashes	are	called	a	sound	box.

•	 When	letters	are	in	a	sound	box,	say	the	phoneme	(sound),	not	the	letter	
name�

•	 The	letters	you	see	inside	the	slashes	will	often	be	different	from	the	letters	
you see in the word because most phonemes can be spelled more than one 
way� For example, the sounds in chef	are	/sh/	/ĕ/	/f/.	The	letters	ch spell the 
/sh/ phoneme� Another example is the word tough� The sounds in tough 
are	/t/	/ŭ/	/f/.	The	letters	ou spell the short u	phoneme	/ŭ/	and	the	letters gh 
spell the phoneme /f/�

Phonological Awareness
•	 Phonological	awareness	is	a	broader	term	than	phonemic	awareness.	

Phonemic awareness is a subset of phonological awareness�

•	 A	syllable	is	a	larger	unit	of	spoken	language	than	a	phoneme.

•	 It	is	important	for	students	to	be	comfortable	orally	segmenting	words	into	
syllables and orally blending syllables into words so that they are prepared 
to read and spell multisyllabic words�

Phonemic and Phonological Awareness Procedures
1� Finger-Stretching Phonemes

What Does It Mean to Finger-Stretch Phonemes?
•	 When	students	finger-stretch phonemes (also called stretching), they 

use their fingers to help them segment a one-syllable word into the 
individual sounds that make up the word�

Reminders for Finger-Stretching Phonemes
•	 To	ensure	that	students	understand	that	phonemes	can	be	separated,	

be sure they make an obvious pause between the phonemes when 
stretching�

•	 Letters	should	not	be	written	or	talked	about	while	stretching	
phonemes� If a student mentions letters, explain that phonemic 
awareness is about sounds, not letters�



© 2014 Really Great Reading Company, LLC      7

BLAST FOUNDATIONS appendix

Finger-Stretching Phonemes Procedure
1� Say the word while extending a fist in front of your body�

2� Students repeat the word while extending their fists in front of their 
bodies�

3� Students orally segment (“stretch”) the phonemes by extending one 
finger (starting with the thumb) for each phoneme while saying the 
phoneme� Starting with the thumb allows up to five phonemes to be 
stretched with one hand�

4� Students blend the phonemes back together to say the whole word, 
making fists and pulling them towards their bodies while saying the word�

After your students have stretched the word, you will listen for correct 
segmentation and articulation of phonemes� You will usually then ask 
questions about the vowel sound in the word:

•	 What	is	the	vowel	phoneme?

•	 What	do	we	call	the	vowel	phoneme?

•	 How	do	we	know	the	vowel	phoneme	is	called	long	or	short?	
(Units 2–13)

•	 How	do	we	know	the	vowel	phoneme	is	called	long,	short,	or	
r-controlled? (Units 17–20)

•	 How	do	we	know	the	vowel	phoneme	is	called	long,	short,	
r-controlled, or other? (Units 21–25)

Positive Error Correction for Finger-Stretching Phonemes:
If a student incorrectly stretches the phonemes: 

1� Tell the student which phonemes were correct� 

2� Repeat the word for the student�

3� Prompt student to say the word, listening for the missed 
phoneme(s), and then to stretch the pho nemes again� 

4� If necessary, you or other students can stretch the pho nemes for 
the student correctly� 

5� Prompt student to correctly stretch the pho nemes indepen-
dently� Always finish with student inde pendently stretch ing the 
phonemes correctly�

Positive Error Correction for Answering Vowel Questions 

If a student incorrectly answers one of the vowel questions (What is the 
vowel sound? What do we call it? How do we know what it is called?), 
provide Positive Error Correction:

1� Tell the student what part of the response was correct�

2� Repeat the word and stretch the phonemes, then state the 
question again�

3� Have the student repeat the word, stretch the phonemes, and 
answer the vowel question again�
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4� If necessary, you or other students may stretch the phonemes 
again or provide the appropriate vowel movement to assist the 
student in answering the vowel question�

5� Have the student independently answer the vowel question 
correctly�

6� Always finish with the student answering the question 
independently and correctly�

2� Blending Phonemes
What Does It Mean to Blend Phonemes?

Blending phonemes involves listening to and pulling together isolated 
phonemes to create words� This process requires a student to hold 
the individual elements in his/her mind as the word is created, thus 
challenging a student’s active working memory� The blending activity 
in Blast is designed to enhance students’ abilities to process individual 
phonemes and unify them into a word� The teacher will articulate 
phonemes from a real word and pause between each phoneme, like 
this:	/g/	PAUSE	/ō/	PAUSE	/t/.	The	teacher	will	then	ask	the	students	
to blend the phonemes together to make a real word (in this example, 
goat)�

Reminders for Blending Phonemes
One easy way to make this activity more or less difficult is by adjusting 
the length of the pause placed between the phonemes� To make it 
more difficult, use a longer pause between the phonemes� To make it 
less difficult, shorten the pause�

Blending Phonemes Procedure
1� Say each phoneme, pausing between each�

2� Students listen to each phoneme�

3� Students blend the phonemes together into a word� 

4� You can make this activity more multisensory by having students 
extend one finger (starting with the thumb) for each phoneme while 
saying the phoneme (before blending)� They can then blend the 
phonemes together to say the whole word, making a fist and pulling it 
towards their bodies while saying the word� 

Positive Error Correction for Blending Phonemes:
If a student incorrectly blends the phonemes: 

1� Tell the student which phonemes were blended correctly� 

2� Repeat the phonemes for the student�

3� Prompt student to repeat the phonemes, listening for the those 
that were not blended correctly, and then to blend the pho nemes 
again� 

4� If necessary, you or other students can blend the pho nemes for 
the student correctly� 
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5� Prompt student to correctly blend the pho nemes indepen dently� 
Always finish with student inde pendently blending the phonemes 
correctly�

3� Manipulating Phonemes
Blast includes several different types of phoneme manipulation activities� 
Phoneme manipulation activities are generally more challenging than 
segmenting and blending phonemes� These types of activities are an 
excellent way to continue to build students’ phonemic awareness, particularly 
for students who may have already mastered phoneme segmentation and 
blending� These activities involve listening to a real word and then isolating and 
adding, deleting, or substituting one or more of the phonemes in the word to 
create a different word� In all examples used in Blast, when the phonemes are 
manipulated, a real word or a name remains�

Phoneme Manipulation Procedures: 
1� Phoneme Deletion

•	 Say	a	real	word.

•	 Prompt	students	to	silently	delete	one	of	the	phonemes	(a	
consonant)� Students might be asked to delete the initial 
or the final consonant, depending on the lesson� 

•	 Prompt	students	to	say	the	new	word	(a	real	word).	

•	 One	way	to	make	this	activity	easier	for	students	is	to	help	
them identify the initial or final phoneme before deleting it�

Example of phoneme deletion:
- The word is meet� 
- The last sound in meet is /t/� 

- Get rid of the last phoneme� 

- What is the new word? 
Answer: me

2� Phoneme Addition
•	 Say	a	real	word.

•	 Prompt	students	to	silently	add	a	phoneme	(a	consonant).	
Students might be asked to add an initial or final 
consonant, depending on the lesson� 

•	 Prompt	students	to	say	the	new	word	(a	real	word).	

Example of phoneme addition:
- The word is each� 

- Let’s add /t/ to the beginning of the word to make a 
new word� 

- What is the new word? 
Answer: teach
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3� Phoneme Substitution
•	 Say	a	real	word.

•	 Prompt	students	to	silently	drop	one	of	the	phonemes	
from the word and replace it with a different phoneme� 
Students might be asked to substitute an initial consonant, 
a vowel, or a final consonant, depending on the lesson� 

•	 Prompt	students	to	say	the	new	word	(a	real	word).	

•	 One	way	to	make	this	activity	more	difficult	is	to	have	
students repeat the process to create a second new word� 
See the example below�

Example of phoneme substitution (single):
- The word is pal� 
-	 Let’s	change	the	/ă/	to	/ā/	to	make	a	new	word.	

- What is the new word? 
Answer: pail

Example of phoneme substitution (double):
- The word is time� 

-	 Let’s	change	the	/ī/	to	/ē/	to	make	a	new	word.	

- What is the new word? 
Answer: team

- Now change the /t/ to /s/ to make another new word� 

- What is the new word? 
Answer: seem

4� Whale Talk

What Does It Mean to Whale Talk?
Whale Talk is a routine used to break spoken words into syllables by 
allowing students to feel and identify the syllables in those words� To 
Whale Talk a word, hold your lips tightly together and try to shout a word� 
Each syllable feels like a push of breath, and each push is one syllable� 
Students use Whale Talk in Lesson 2 of Units 14-16� They also use Whale 
Talk to identify the number of syllables in the spoken words they will spell 
beginning in Unit 15, Lesson 3�

Whale Talk Procedure
1� Say the word�

2� Students: 

- Repeat the word�

- Hold their lips tightly together and try to shout the word�

- Count each push of breath as a syllable� 



© 2014 Really Great Reading Company, LLC      11

BLAST FOUNDATIONS appendix

5� Syllable Stomp: Segmenting
What Does It Mean to Syllable Stomp?
•	 Syllable	Stomp	is another routine used to identify syllables in spoken 

words� This routine allows students to segment and count the syllables 
in spoken words and then blend those syllables into a word� To 
Syllable	Stomp	a word, pound or “stomp” your fist on your desk for 
each syllable while saying the syllable� Then, sweep your fist from left 
to right while saying the whole word� Students use Syllable	Stomp	in 
Lesson 2 of Units 14-16� They also use Syllable	Stomp to identify the 
number of syllables in the spoken words they will spell beginning in 
Unit 15, Lesson 3� 

•	 Syllable	Stomp	can be done with or without SyllaBoards™� To use 
Syllable	Stomp	with SyllaBoards™, you first use Whale Talk to feel and 
count the syllables in a word and then use SyllaBoards™ to represent 
the spoken syllables, stomping your fist directly on the boards� 

Syllable Stomp Procedure for Segmenting Syllables
1� Say the word�

2� Prompt students to:

- Repeat the word�

- Use Whale Talk to feel and count the syllables�

- Use their fists to pound or stomp their desks once for each 
syllable while saying the syllable, moving their fists from left to 
right while stomping�

- Sweep their fists from left to right while blending the syllables to 
say the whole word�

Syllable Stomp Procedure for Segmenting Syllables with SyllaBoards™

1� Say the word�

2� Prompt students to:

- Repeat the word�

- Use Whale Talk to feel and count the syllables�

- Place one SyllaBoard on their desks for each syllable� (Be sure 
students place SyllaBoards™ in a row from left to right�)

- Use their fists to pound or stomp each SyllaBoard once for each 
syllable while saying the syllable, moving their fists from left to 
right while stomping�

- Sweep their fists from left to right while blending the syllables to 
say the whole word�

Positive Error Correction for Segmenting Syllables with Syllable Stomp

If a student incorrectly segments the syllables, provide Positive Error 
Correction:

1� Tell the student which syllables were said correctly�
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2� Repeat the word and ask the student to listen closely for the 
missed syllable�

3� Prompt student to repeat the word and Syllable	Stomp the 
syllables again�

4� If necessary, you or other students say and stomp the syllables to 
assist the student in stomping correctly�

5� Prompt student to independently Syllable	Stomp and then re-
blend the syllables correctly�

6� Always finish with the student segmenting and re-blending the 
syllables independently and correctly�

6� Syllable Stomp: Blending
Syllable Stomp Procedure for Blending Syllables with SyllaBoards™

1� Say the syllables� (Be sure to pause several seconds between each 
syllable�)

2� Prompt students to:

- Repeat the syllables�

- Place one SyllaBoard on their desks for each syllable� (Be sure 
students place SyllaBoards™ in a row from left to right�)

- Use their fists to pound or stomp each SyllaBoard once for each 
syllable while saying the syllable, moving their fists from left to 
right while stomping�

- Sweep their fists from left to right while blending the syllables to 
say the whole word�

Positive Error Correction for Blending Syllables
If a student incorrectly blends the syllables, provide Positive Error 
Correction:

1� Tell student which syllables were said correctly�

2� Say each individual syllable again and ask student to listen 
closely for the missed syllable�

3� Prompt student to repeat the syllables, then Syllable	Stomp and 
blend the syllables again�

4� If necessary, you or other students say and stomp the syllables to 
assist the student�

5� Prompt student to independently Syllable	Stomp	and then blend 
the syllables correctly�

6� Always finish with the student stomping and blending the syllables 
independently and correctly�
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Phonics Concept

Lesson 3 of every unit includes a Phonics Concept section that explicitly introduces 
a new phonics concept using multisensory procedures� The multisensory procedures 
help students make the connection between letters and sounds� Students then 
practice these concepts in the following procedures: 

1� Build a Word

What Is Build a Word?
Build a Word is a procedure in which students use colored and letter tiles to 
spell and read words containing the phonics concept taught in the lesson� In 
Build a Word, students use colored tiles to represent the phonemes (sounds) in 
a word before using letter tiles to spell the phonemes� Build a Word is not the 
same as simply spelling a word; when students spell words, they use letter tiles 
only and do not begin with colored tiles to represent sounds�

Build a Word Procedure
1� Say the word�

2� Prompt students to:

- Repeat the word�

- Stretch the phonemes in the word�

- Place one colored tile on their boards for each sound while saying the 
sound�

- Spell the word by placing one letter tile above each colored tile� (Note: 
In Blast Online, the letter tiles appear below, not above, the colored 
tiles� Some teachers prefer this option because it may promote top 
to bottom, left to right tracking� You should use whichever option you 
prefer�)

- Use Touch & Say (see below) to read the word�

- Hold up their boards to have their spelling checked�

3� Check students’ work and provide Positive Error Correction as needed�

4� Use Touch & Say to read the word�

Positive Error Correction for Build a Word

If a student misspells a word during the Build a Word procedure, provide 
Positive Error Correction:

1� Identify the sounds the student spelled correctly�

2� Repeat the word�

3� Prompt student to repeat the word and listen for the misspelled sound� 
Then, have the student correct the spelling by changing one or more 
letter tiles�

4� If necessary, you or other students identify the misspelled sound and 
spelling for the student�

5� Prompt student to independently use Touch & Say to read the word 
correctly�
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6� Always finish with the student independently using Touch & Say to 
verify that the word is spelled correctly�

2� Touch & Say
What Is Touch & Say?
Touch & Say is a multisensory routine used to read words� Touch & Say is 
one step within a procedure called Build a Word (see above)� In Touch & Say, 
students touch colored or letter tiles while saying the phonemes represented 
by those tiles� Students then blend the sounds into a word by running their 
fingers from left to right under the tiles while saying the whole word�

Touch & Say Procedure
1� Students:

- Touch each colored or letter tile while saying each sound� 

- Blend the sounds into a word while running their fingers from left to 
right under the tiles�

2� Provide Positive Error Correction as needed�

Positive Error Correction for Touch & Say 
If a student reads a word incorrectly using Touch & Say, provide Positive Error 

Correction:

1� Tell student which sounds were said correctly�

2� Prompt student to: 

- Touch the tile that represents the sound that was incorrect and 
try to say the sound again�

- Touch each tile again while saying each sound� Then, have the 
student blend the sounds into a word�

3� If necessary, you or other students use Touch & Say to read the word� 
Then, have the student repeat�

4� Prompt student to independently use Touch & Say to read the word 
correctly�

5� Always finish with the student independently using Touch & Say to read 
the word�

3� Reading Multisyllabic Words Using SyllaBoards™

What Does It Mean to Read a Multisyllabic Word with SyllaBoards™?
Students can easily and effectively read multisyllabic words by looking for 
the vowel letters and breaking the words into syllables around the vowels� 
Starting in Unit 14, students use SyllaBoards™ to break multisyllabic words into 
syllables, to read each syllable separately, and then to blend the syllables to 
read the words�

Procedure for Reading a Multisyllabic Word Using SyllaBoards™

1� Students:

- Count the number of vowel letters in the word�
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- Determine if the vowel letters are together or apart�

- Determine the number of syllables in the word�

- Put out one SyllaBoard for each syllable�

- Break the word into syllables by writing each syllable on a SyllaBoard�

- Read each syllable while touching each SyllaBoard�

- Blend the syllables to read the whole word while sweeping their hands 
from left to right under the SyllaBoard�

2� Check students’ work and provide Positive Error Correction as needed�

Positive Error Correction for Reading Multisyllabic Words
If a student misreads a multisyllabic word, provide Positive Error Correction:

1� Identify which syllables the student read correctly�

2� Prompt student to use Touch & Say to reread the incorrect syllable� 
Then, have the student read the whole word�

3� If necessary, guide student to ask the vowel questions for multisyllabic 
words� (How	many	vowel	letters	are	in	the	word?	Are	they	together	or	
apart?	How	many	syllables	are	there?)	

4� Prompt student to read each syllable separately and blend the syllables 
to read the whole word�

5� Have student independently reread the word correctly�

6� If a student decodes all the sounds in a word correctly but pronounces 
the word incorrectly:

- Identify which syllables the student pronounced correctly�

- Prompt student to read the incorrectly pronounced syllable again�

- If necessary, guide student to the correct pronunciation of the 
syllable by explaining how to flex the vowel sound� (For	example,	
“Flex	the	vowel	sound	in	the	second	syllable	to	schwa.”)

- Always finish with the student reading the whole word 
independently and correctly�

4� Spelling Multisyllabic Words with SyllaBoards™

What Does It Mean to Spell a Multisyllabic Word with SyllaBoards™?
The most effective way to spell a multisyllabic word is to listen for the syllables 
and spell each syllable separately� In Unit 15, students use SyllaBoards™ 
to spell multisyllabic words syllable by syllable� Teaching students to spell 
multisyllabic words is similar to teaching students to read multisyllabic words�

Procedure for Spelling a Multisyllabic Word Using SyllaBoards™

1� Say the word�

2� Prompt students to:

- Repeat the word�

- Use Whale Talk to determine how many syllables are in the word�
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- Put out one SyllaBoard for each syllable�

- Syllable	Stomp the word�

- Spell each syllable on a SyllaBoard�

- Erase the SyllaBoards™�

- Spell the whole word on their working whiteboards� 

3� Check students’ work and provide Positive Error Correction as needed�

Positive Error Correction for Spelling Multisyllable Words
If a student misspells a multisyllabic word, provide Positive Error Correction:

1� Identify which syllables the student spelled correctly�

2� Say the word�

3� Prompt student to repeat the word�

4� Prompt student to say the misspelled syllable again, stretch the sounds 
in that syllable, and correct the spelling�

5� If necessary, guide the student to the correct spelling of the misspelled 
sounds in the syllable�

6� Prompt student to erase the SyllaBoards™ and then independently spell 
the whole word on a working whiteboard�

7� Always finish with the student spelling the whole word independently 
and correctly�

Student Practice

Lessons 4 and 5 of every unit (beginning in Unit 2) provide a series of practice 
activities that enable students to practice the phonics concepts they learned in the 
current and previous units� 

1� Detective Work 

What is Detective Work?
In Detective	Work, students act as “phonics detectives” to find certain letter-
sound relationships in words as they read� This is the first Blast Student 
Workbook practice activity in Lesson 4 of each unit (beginning in Unit 3)� The 
practice centers around the phonics concept taught in Lesson 3 of the same 
unit and builds on concepts from previous units� Detective	Work	is broken 
down into two sections, Mark It! and Read It! 

Mark It!

In Mark It!, you will model how to underline graphemes (a letter or letter 
combination that spells a phoneme) and read the words� Some of the words 
may be unknown by the students, so the teacher will model the correct 
underlining and reading of the words� Students are identifying and underlining 
the target phonics concept in the words before reading them�

Mark It! Procedure: 
1� Open Blast Online to the correct unit, Lesson 4, Mark It! Students open 

their Blast	Student	Workbook to the appropriate unit� 
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2� Each click will underline one grapheme at a time� Say each phoneme 
as you underline the corresponding grapheme, and then pronounce 
the word as a whole to demonstrate correct pronunciation� 

3� Students will repeat the process exactly as you demonstrated� Make 
sure students are underlining each grapheme as they are saying 
the proper phoneme� This process reinforces grapheme-phoneme 
relationships�

4� Continue until all words are broken down and read correctly�

Read It!

In Read It!, students are called on one at a time to read a row of words aloud to 
the group� Words are read as whole words and are not divided into individual 
graphemes or phonemes� 

Read It! Procedure:
1� You will need a copy of the Blast	Student	Workbook to follow along 

with the student readers� 

2� Explain that students will need to read loudly and clearly so that the 
rest of the group will be able to hear them� 

3� Call on one student at a time to read a row of words�

4� The rest of the group will act as Checkers, listening for accuracy� 
Checkers will give the Reader a thumbs-up if they read all of the words 
correctly� They will give the Reader a thumbs-to-the-side if there is a 
word they need to try again�

5� If a Reader makes a mistake, use Positive Error Correction to guide 
him/her to the correct word� 

Positive Error Correction for Read It!: 
If the Reader misreads any of the single-syllable words in a row during 
Read It!, provide Positive Error Correction:

1� Tell the Reader how many words were read correctly� (“You read 
2 words correctly,” or “You read the first and last word correctly�”)

2� Prompt the student to reread a word� (“In the word you misread, 
you read the first and last sound correctly� Can you retry that 
middle sound?” “Now, can you re-try the middle word?”)

3� The Reader reads the word again�

4� If the Reader reads the word accurately, the Reader then reads 
all three words again�

5� If the Reader reads all three words accurately this time, you and 
all Checkers congratulate the Reader�

6� If the Reader misses any single-syllable word again:

- Guide the Reader to use Touch & Say to read the misread 
word�

- If necessary, Checkers assist by using Touch & Say to 
chorally read the word�
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- The Reader independently uses Touch & Say to read the 
word correctly�

- The Reader reads all three words again�

7� Always finish with the Reader independently reading all three 
words correctly�

8� The Reader then aims to read another row of words accurately 
on the first attempt�

Responding to self-corrections:

1� It is important not to praise the Reader for self-correcting�

2� The goal is for the Reader to read all three words accurately the 
first time� Self-correcting is better than an error, but it is short of 
the goal�

3� If the Reader reads all words accurately with a self-correction on 
any word, say, “You read all three words accurately after you self-
corrected� Please read the words again without self-correcting�”

4� After the Reader reads all three words with no errors or self-
corrections, praise the Reader by saying, “Excellent accurate 
reading!”

2� Word Sort 
What is Word Sort?
Word Sort in Blast Foundations is intended to focus students’ attention on the 
spelling pattern(s) presented in the unit� It is an extension of the new concept 
prior to asking students to read and spell these words with less support� You 
will lead the students in filling in the first few words of the sort to be sure the 
students understand how they are to sort the words� Students practice reading 
the words and then determine which column should be checked depending on 
the focus of the lesson�

Word Sort Procedure: 
1� Open Blast Online to the correct unit, Lesson 4, Word Sort� Students 

open their Blast	Student	Workbook to the appropriate unit� 

2� Read the column headings so students know how they will be sorting 
the words� 

3� Model how to complete the sort with the first two words� Work with 
students to place checks in the appropriate columns by asking the 
series of questions listed in each lesson designed to help the students 
sort the words by examining certain features of each word� Each click 
in Blast Online will add a check in an appropriate box, helping to model 
the activity effectively�

4� Direct students to complete the rest of the sort on their own� 

5� Use Blast Online to check answers with students� Students then 
correct any errors�
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Blackline Masters for Word Sort 

In some instances, you may want to challenge your students further by 
offering a Word Sort with the words removed� You can dictate the words 
listed in the Teacher Guide orally and have students check the correct 
boxes independently� Blast Online can be used as a way to check student 
answers� Not all Word Sorts have an accompanying blank Blackline 
master as some involve too many features to make its use effective� 
Appendix C contains the Blackline masters for these sorts�

3� Phrases to Read

What is Phrases to Read?
•	 This	Blast	Student	Workbook activity is found in Lesson 4 of each unit 

(beginning in Unit 3)� Phrases to Read also occurs in Lesson 5 of Units 
3–7� Phrases to Read is a list of controlled phrases that individual students 
are called on to read out aloud as the rest of the class acts as Checkers� 
Controlled means that the students have learned all of the phonics concepts 
and all of the vowel phonemes they need to read the text accurately� 
However, these phrases may include a few Heart Words that haven’t yet 
been explicitly taught� Each Heart Word is marked with a grey heart above it� 

•	 Blast Foundations phrases use decodable words and common sight words, 
but they are written so that students have to pay attention to each word� 
They are not predictable, which means that students cannot guess in order 
to read accurately� The phrases may have words that are unfamiliar to 
some students� However, all students will be able to decode these words 
accurately because all necessary phonics skills have been learned prior to 
reading the words�

•	 Blast Foundations phrases provide an opportunity for students to read 
connected text with 100% accuracy� Although this is the goal, students may 
have difficulty with some Heart Words not yet taught� During phrase reading, 
if a student stumbles over a Heart Word, the teacher can provide that word 
to the student� 

•	 Phrases to Read is broken into three sections: “Challenging,” “More 
Challenging,” and “Most Challenging�” The first two sections contain Heart 
Words from the top 100 most frequently used sight words according to the 
Dolch 220 list� The last section contains Heart Words from the entire Dolch 
220 list� The exception is that multisyllabic Heart Words do not appear until 
Unit 14 when two-syllable words are taught�

Phrases to Read Procedure: 
1� Students open their Blast	Student	Workbook to the appropriate unit� 

2� Explain to students that the goal of this activity is to read each phrase 
with 100% accuracy the first time� 

3� Call on one student at a time read a phrase�

4� Students who are not the Reader will be Checkers looking for 
accuracy� Checkers will give the Reader a thumbs-up if they read the 
entire phrase correctly� They will give the Reader a thumbs-to-the-side 
if there is a word they need to try again�
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5� If a Reader makes a mistake, use Positive Error Correction to guide 
him/her to the correct word� 

Positive Error Correction for Phrases to Read

If a Reader misreads any of the words in a phrase, provide Positive Error 
Correction:

1� Tell students how many words were read correctly�

2� Prompt a Checker to identify which word was misread by giving 
the position of the word in the phrase without saying the word 
itself�

3� Prompt Reader to use Touch & Say to read the word again� If 
the Reader reads the word accurately, the Reader then reads 
the entire phrase again� If the Reader reads the entire phrase 
accurately this time, you and all Checkers congratulate the 
Reader�

If the Reader misses a word again:

1� Prompt Checkers to assist by using Touch & Say to chorally read 
the word�

2� Prompt Reader to independently use Touch & Say to read the 
word correctly� Always finish with the student independently 
using Touch & Say to verify that the word is read correctly�

3� Prompt student to read the entire phrase again� Always finish 
with the Reader independently reading the entire phrase 
accurately�

Responding to self-corrections:

1� It is important not to praise the Reader for self-correcting�

2� The goal is for the Reader to read all the words accurately the 
first time�

3� Self-correcting is better than an error, but it is short of the goal�

4� If the Reader reads all words accurately with a self-correction on 
any word, say, “You read the phrase accurately after you self-
corrected� Please read the phrase again without self-correcting�”

5� After the Reader reads the phrase with no errors or self-
corrections, praise the Reader by saying, “Excellent accurate 
reading!”

4� Sentences to Read

What is Sentences to Read?
This Blast	Student	Workbook activity is found in Lesson 5 of each unit 
(beginning in Unit 3)� Sentences to Read is a list of controlled sentences that 
individual students are called on to read out loud as the rest of the class acts 
as Checkers� The sentences are controlled in the same way the Phrases to 
Read are controlled� All graphemes and phonics concepts included in the 
sentences have been previously taught� The Heart Words contained within the 
sentences are controlled in the same manner as they are in Phrases to Read� 
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Sentences to Read Procedure:
1� Students open their Blast	Student	Workbook to the appropriate unit� 

2� Explain to students that the goal of this activity is to read each sentence with 
100% accuracy the first time� 

3� Optional: In order to give students a better chance at reading the sentences 
accurately, assign two sentences to each student (or have each student 
choose two sentences) and give them time to rehearse in their heads before 
reading the sentences aloud�

4� Call on one student at a time to read a sentence�

5� Students who are not the Reader will be Checkers looking for accuracy� 
Checkers will give the Reader a thumbs-up if they read the entire sentence 
correctly� They will give the Reader a thumbs-to-the-side if there is a word 
they need to try again�

6� If a Reader makes a mistake, use Positive Error Correction to guide him/her 
to the correct word� Positive Error Correction for Sentences to Read mirrors 
Positive Error Correction for Phrases to Read (see page 20)�

5� Spell It!

What is Spell It! ?
This Blast	Student	Workbook activity is found in Lesson 5 of each unit 
(beginning in Unit 2)� In Spell It!, students link speech sounds to alphabetic 
symbols� This activity reinforces the alphabetic principle, which helps students 
strengthen their phonemic awareness and decoding skills and, ultimately, 
benefits both their word reading and spelling� Spell It! is similar to Build a Word 
in Blast Foundations Lesson 3, but students represent sounds with dots and 
write the letters that spell those sounds in boxes� It will be completed as a 
large group activity with each student working directly in their workbook�

Spell It! Procedure: 
1� Open Blast Online to the correct unit, Lesson 5, Spell It! Students open their 

Blast	Student	Workbook to the appropriate unit� 

2� Explain that you will dictate five words, one at a time� Lead students in 
completing the first example with you�

3� First, students will listen for the number of phonemes in the word and will fill 
in a dot in one square for each phoneme they hear�

Appendix | Map It!

1 . Listen to each word .      Example:
2 . Put dots in the circles for each sound .
3 . Write the graphemes in the boxes .

1.

2.

3.

4.

5.

6.

7.

8.

9.

10.

p cka
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4� Next, they will spell each phoneme by writing the letter or letters (grapheme) 
that spells each phoneme in the box�

5� There is a second, more complex list of words provided for older or more 
advanced students or if you have extra time for more practice�

6� Once you reach Unit 14 where multisyllabic words are introduced, the Spell 
It! format changes slightly � Rather than having one row of five boxes for 
each word, there are two sections of four boxes, one set for the 1st syllable 
and one set for the 2nd syllable� 
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  Spell It!   unit 2

More Challenging Words

Challenging Words

➊

➋

➌

➍

➎

➊

➋

➌

➍

➎
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  Spell It!   unit 14

More Challenging Words

Challenging Words

➊

➋

➋

➌

➌

➍

➍

➎

➎

1st Syllable

➊

1st Syllable 2nd Syllable

2nd Syllable

7� Students are prompted to segment the syllables and spell just one syllable 
at a time�

Positive Error Correction for Spell It!

If a student misspells a word during the Spell It! activity, provide Positive Error 
Correction�

1� Tell the student which sounds were spelled correctly�

2� Repeat the word�

3� Have the student repeat the word and listen for the misspelled sound� 
Then, have the student correct the spelling by changing one or more 
graphemes�

4� If necessary, you or other students may identify the misspelled sound 
and spelling for the student�

5� Have the student independently use Touch & Say to verify that the 
word is spelled correctly�

APPENDIX B

MATERIALS

Teacher Materials

1� Blast Foundations G1A Teacher Guides:
- Teacher Guide 1 (Units 1-15)

- Teacher Guide 2 (Units 16-25)

2� Vowel Posters (Short, Long, R-Controlled, and Other)
3� Optional:
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- Large letter tiles for modeling phonics concepts (as a supplement to the 
Blast Online virtual letter tiles)

- Colored tiles (as a supplement to the Blast Online virtual colored tiles)

- Dry erase marker and eraser

- Three magnetic SyllaBoards™ (as a supplement to the Blast Online virtual 
SyllaBoards™)

- Blank copy of appropriate student workbook set

Student Materials

1� Appropriate Student Workbook set 
-	 Primary	Student	Workbook Set (PRSW) or Elementary	Student	Workbook	

Set (ELSW)

- For more information on the two student workbook sets, see page ii of the 
Introduction� 

2� Blast Student Kit, which contains:
- Holding board with letter tiles and colored tiles

- Working board

3�  Heart Word tracking sheets  
(found in the back of the Student	Workbooks)

4� Read a Row Teacher Recording Forms
Online Resource

Blast Online, which contains:
- Online letter tiles

- Online colored tiles

- Online SyllaBoards™

- Online Vowel Posters

- Interactive activities for learning and practicing letter sounds, Heart Words, 
phonemic awareness concepts, and phonics concepts

STANDARD LETTER TILE ARRANGEMENT

a c eb d f

g h i kj l

m o qn p r s qu

t v x z eu w y

ch th cksh wh tch dge all
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PHONETIC SYMBOLS USED IN BLAST FOUNDATIONS

Short and Long Vowel Phonemes
/ă/	-	short a phoneme; first phoneme in apple
/ā/	-	long a phoneme; first phoneme in apron
/ĭ/	-	short i phoneme; first phoneme in itch
/ī/	-	long i phoneme; first phoneme in island
/ŭ/	-	short u phoneme; first phoneme in up
/yÞ/ - long u phoneme; first phoneme in unicorn
/ŏ/	-	short o phoneme; first phoneme in octopus
/ō/	-	long o phoneme; first phoneme in ocean
/ĕ/	-	short e phoneme; first phoneme in edge
/ē/	-	long e phoneme; first phoneme in eagle

R-Controlled Vowel Phonemes
/or/ - middle phoneme in fork
/ar/ - middle phoneme in barn
/er/ - middle phoneme in bird

Other Vowel Phonemes
/Þ/ - middle phoneme in food
/oi/ - first phoneme in oink
/ou/ - first phoneme in ouch
/þ/ - middle phoneme in book

Additional Phonemes
/ə/	-		schwa (an unaccented, lazy vowel sound); first and last phonemes  

in Alaska
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PROPER ARTICULATION OF CONSONANT SOUNDS
Letter Sound Guideword Movement Teaching/Articulation Tips

b /b/ First 
sound in 
ball�

Pretend to bounce a ball 
while you say /b/, /b/, /b/�

The voiced sound /b/ should be made without the chin 
dropping in order to minimize the /uh/ following the /b/�

c /k/ First 
sound in 
come�

Move your fingers as if you 
are signaling someone to 
“come” as you say /k/�

If a student points out that the letter c spells the sound 
/s/, respond by saying that they are correct; however, 
right now the letter c will only spell the sound /k/� The 
sound /k/ is unvoiced�

d /d/ First 
sound in 
dog�

Pretend to pet a dog 
repeatedly while saying /d/, 
/d/, /d/�

The voiced sound /d/ should be made without the chin 
dropping in order to minimize the /uh/ following the /d/�

f /f/ First 
sound in 
fan�

Fan your face with your 
hand as if you are trying 
to cool yourself off while 
saying the sound /fffff/�

The unvoiced sound /f/ should be made by putting 
the top teeth on the lower lip and blowing� This sound 
does not have an /uh/ and it is whispered, without 
any use of the vocal chords� Encourage students to 
hold or elongate this continuant sound for at least 1-2 
seconds�

g /g/ First 
sound in 
goat�

Pretend to stroke a 
“goatee,” which is a small 
chin beard like the beard 
on a goat, as you say /g/�

If a student points out that the letter also has a sound 
/j/, respond by saying that they are correct; however, 
right now the letter g will only spell the voiced sound 
/g/�

h /h/ First 
sound in 
hat�

Pat your head repeatedly 
while saying /h/, /h/, /h/�

The unvoiced sound /h/ is a push of breath� It is 
whispered without any use of the vocal chords�

j /j/ First 
sound in 
jab�

Hold your fist up and 
pretend to “jab” in the air as 
you say /j/�

Minimize the /uh/ sound following the /j/ when 
articulating the voiced sound /j/�  

k /k/ First 
sound in 
kick�

Kick your leg repeatedly as 
you say /k/, /k/, /k/�

The unvoiced sound /k/ is whispered without any use 
of the vocal chords� It should not have any /uh/ sound 
after it�

l /l/ First 
sound in 
lip�

Point to your lip while 
saying the sound /lllll/�

The voiced sound /l/ does not have any /uh/ after it� It 
is made by placing the tip of the tongue at the top of 
the mouth, behind the teeth, and letting the air stream 
around the sides of the tongue while activating your 
vocal chords� The tongue should not change position� 
Encourage students to hold or elongate this continuant 
sound for at least 1-2 seconds�

m /m/ First 
sound in 
munch�

Rub your stomach while 
saying the sound  
/mmmmm/, as if you just 
munched on something 
very tasty�

The voiced sound /m/ is made without any /uh/� Put 
your lips together and make a sound as if you just ate 
something that tastes mmmmm good� The lips remain 
closed� Encourage students to hold or elongate this 
continuant sound for at least 1-2 seconds�
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n /n/ First 
sound in 
no�

Shake your finger one time 
very firmly as if scolding 
someone while saying  
/nnnnn/, “No!!!”

The voiced sound /n/ is made without any /uh/� Put 
the tip of the tongue behind the top teeth and make 
a continuous sound� The tongue should not change 
position� Encourage students to hold or elongate this 
continuant sound for at least 1-2 seconds�

p /p/ First 
sound in 
pop�

Make a popping motion 
with your fingers by 
repeatedly closing them 
together and then opening 
them abruptly as you say 
/p/, /p/, /p/�

The unvoiced sound /p/ is whispered and does not use 
the vocal chords� It should not have any /uh/ sound 
after it�

qu /kw/ First 
sounds in 
quack�

Make a duck bill with your 
fingers and thumb; open 
and close the bill as you 
say “quack,” then say just 
the sounds /kw/�

Tell students that in English, q is almost always 
followed by u, so we put the two letters on one tile� Tell 
them that u is not a vowel when it follows q�

r /r/ First 
sound in 
run�

Move your arms back and 
forth as if you are running 
while saying /rrrrr/�

The voiced sound /r/ is made with a small round 
opening in the mouth and some constriction of the 
air stream� It should not have any /uh/ sound after it� 
Encourage students to hold or elongate this continuant 
sound for at least 1-2 seconds�

s /s/ First 
sound in 
snake�

Make a wavy, curvy motion 
with your hand in the air, as 
if your hand and arm are a 
snake, while saying /sssss/�

The unvoiced sound /s/ does not have any /uh/ after it� 
Encourage students to hold or elongate this continuant 
sound for at least 1-2 seconds�

t /t/ First 
sound in 
tap�

Tap your hand on a desk 
while saying /t/, /t/, /t/�

The unvoiced sound /t/ is whispered without any use 
of the vocal chords� It should not have any /uh/ sound 
after it�

v /v/ First 
sound in 
vroom 
(the noise 
a car 
might 
make)�

Push your hand quickly 
forward through the air as 
if it were a car accelerating, 
while saying /vvvvv/, 
“vroom!” 

The voiced sound /v/ does not have any /uh/ after it� 
Encourage students to hold or elongate this continuant 
sound for at least 1-2 seconds� 

w /w/ First 
sound in 
wind�

Put your hand in front of 
your mouth with your palm 
facing your mouth� Say  
/wwwww/	/ĭnd/	(with	a	
short i, as in the wind 
blows hard), drawing out 
the first phoneme�

As you teach the unvoiced sound /w/, have students 
put their hands in front of their mouths as they say 
wind� Make sure they draw out the first phoneme as 
they say the word—/wwwww/ /ind/� Ask the students 
to feel the wind on their palms� Finally, have them say 
only the sound /w/ while they feel the wind on their 
palms�

x /ks/ Last 
sounds in 
mix�

Say the sounds /ks/ while 
bringing your arms together 
to form an x in front of your 
chest�

You may want to explain that the sound for the letter x 
is actually two sounds, /k/ and /s/�
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DIFFERENTIATION STRATEGIES

Some students may struggle with various aspects of the Build a Word procedure or 
with other aspects of the Blast lessons� In contrast, some students might be ready for 
more of a challenge� Here are some differentiation suggestions to assist students with 
various needs:

For students who are struggling to : 

1� Spell the consonant sounds correctly during Build a Word

•	 Make	a	chart	of	the	consonant	letters	with	the	guidewords	provided	
on p� 25-27� Post this in the room and encourage students to refer to it 
while building words�

•	 Provide	limited	choices	for	the	student.	Offer	three	to	five	options	of	
letter tiles that the student should choose among to spell a particular 
sound� For instance, if a student struggles to spell the /k/ sound, 
narrow it down to c and k for the child and then have them select the 
one they think it might be� Or if a child struggles to spell /m/, narrow 
it down to m, n, and l and allow them to select� This should only be a 
temporary scaffold, but it may help to build the child’s confidence as 
he or she gets used to spelling words in Build a Word� You could also 
encourage the student to narrow down the choices independently� 
He or she may be stuck trying to decide between c, k, and ck to spell 
the sound /k/ at the beginning of the word kit� Have the child place all 
three tiles on his or her working whiteboard, and then discuss ways to 
narrow down which might be correct, such as eliminating ck because it 
is only used at the end of words�

2� Spell the vowel sounds correctly during Build a Word

•	 Post	the	Vowel Posters prominently in the room, refer to them on Blast 
Online, or allow a struggling student to keep the Vowel Posters with 
them at his or her desk� Encourage the student to refer to them when 
building words�

y /y/ First 
sound in 
yes�

Stand up and hold your 
arms above your head so 
that you look like the letter 
y� Pull your hands down to 
near your shoulders as you 
say /yyyyyyy/ /es/� Next, 
drop off saying the /es/ 
part of the word—pull 
your hands down to your 
shoulders and say  
/yyyyyyy/�

This voiced sound is impossible to isolate from the 
vowel that follows it� If students say /yuh/ with a mild  
/uh/ following the sound /y/, that is acceptable�

z /z/ First 
sound in 
zip�

Pretend to zip up your 
jacket while saying /zzzzz/�

The voiced sound /z/ does not have any /uh/ after it� 
Encourage students to hold or elongate this continuant 
sound for at least 1-2 seconds�
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•	 Make	the	appropriate	vowel	motion	as	a	prompt	for	the	student	while	
he or she is trying to spell the vowel sound�

3� Blend the sounds together to pronounce the word during Build a Word

•	 Have	the	students	move	the	letter	tiles	slightly	further	apart	once	the	
word is spelled� Have students touch each tile and say the sound� Then 
have them physically move the tiles closer together while blending the 
sounds� The kinesthetic cue of moving the tiles closer together may 
help some students with blending�

•	 Do	some	extra	modeling	of	how	to	blend	sounds.

•	 Scaffold	for	the	students	by	helping	them	to	say	the	whole	word	by	
elongating all of the sounds and running the sounds together slowly 
first, then saying the word normally� For example, for a child who is 
struggling to blend the sounds in the word fun, first have him touch 
each	tile	and	say	the	individual	sound:	/f/	/ŭ/	/n/.	Next,	model	how	you	
would	say	the	sounds	in	an	elongated	fashion:	/fffffffŭŭŭŭŭnnnnnn/,	
emphasizing each individual sound, but making sure to connect all of 
the sounds� Have the student repeat saying the word with elongated 
sounds� Then see if the students can say the word normally: fun�

Below are some suggestions to tailor the lessons to fit your students’ specific needs: 

1� Making the lessons easier for younger students:
•	 Use	the	Primary	Student	Workbooks (PRSW), which contain easier 

vocabulary and sentence structure in the practice activities� 

•	 Be	sure	to	use	words	that	you	think	your	students	are	familiar	with	
when finger-stretching or doing the Build a Word procedure� Provide 
sentences for the words to ensure that students are hearing and 
repeating the correct words�

•	 Have	students	work	together	to	build	words.	Working	with	a	buddy	will	
help build confidence in younger students�

•	 Focus	on	the	words	with	the	simplest	consonant-vowel-consonant	
(CVC) pattern in the finger-stretching and Build a Word procedures� Try 
to avoid words with consonant blends until Unit 13� 

•	 Stick	with	the	“Challenging”	option	in	the	practice	activities.	These	
provide words with less complex phonics patterns and more accessible 
vocabulary�

2� Making the lessons more challenging for older or more advanced 
students:
•	 Use	the	Elementary	Student	Workbooks (ELSW), which contain more 

advanced vocabulary and sentence structure in the practice activities� 

•	 Use	words	that	may	be	more	unfamiliar	to	students	when	finger-
stretching or doing the Build a Word procedure� Provide sentences for 
the words to help expand the students’ oral vocabulary� 

•	 Focus	on	the	words	with	more	complex	structures	whenever	offered	
(i�e�, consonant-consonant-vowel-consonant (CCVC) words) in the 
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finger-stretching and Build a Word procedures� Do not be afraid to 
have students read words with consonant blends as long as they have 
learned the letter sounds in those words� 

•	 Utilize	the	“More	Challenging”	and	“Most	Challenging”	options	in	the	
practice activities� These provide words with more complex phonics 
patterns and more advanced vocabulary�

3� Differentiating for English Language Learners: 
•	 Use	the	Primary	Student	Workbooks (PRSW), which contain easier 

vocabulary and sentence structure in the practice activities� 

•	 Emphasize	the	motions	for	the	vowel	sounds	as	well	as	the	visuals	on	
the Vowels Posters�

•	 Have	students	find	a guideword in their native language for the sounds 
with which they struggle, and encourage them to use that word along 
with the English guideword (see the Vowels Posters for the English 
vowel sound guidewords and the Proper Articulation of Consonant 
Sounds chart on p� 25 for English consonant sound guidewords)� 
(Note: this strategy will only work for sounds that are the same in 
English and a student’s native language�)

•	 Allow	students	to	work	with	a	partner	who	is	proficient	in	English	when	
building words and completing practice activities�

•	 Focus	on	the	words	with	the	simplest	consonant-vowel-consonant	
(CVC) pattern in the finger-stretching and Build a Word procedures� Try 
to avoid words with consonant blends until Unit 13� 

•	 Stick	with	the	“Challenging”	option	in	the	practice	activities.	These	
provide words with less complex phonics patterns and more accessible 
vocabulary�

•	 Be	sure	to	use	words	that	you	think	your	students	are	familiar	with	
when finger-stretching or doing the Build a Word procedure� Provide 
sentences for the words to ensure that students are hearing and 
repeating the correct words� You may even want to provide visuals for 
some of the words to help students put them into context�
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GLOSSARY

accuracy (reading accuracy): reading without errors�

base word: the part of a word that carries the main meaning� A base word can stand 
alone without a prefix or suffix� Many additional words can often be formed by adding 
prefixes and suffixes to a base word� Examples of base words are love, walk, and 
calculate� 

blend: see consonant blend�

chunk: in Blast lessons, a group of letters in one syllable that consistently spells the 
same sounds� The letters in chunks can almost always be read reliably as a group� 
For example, chunk all almost	always	spells	the	sounds	/ŏl/	when	the	letters	are	in	
the same syllable, as in ball or call�
Closed Syllable: a syllable that has one vowel letter followed by one or more 
consonant letters� The vowel sound in a Closed Syllable is usually short� Examples of 
Closed Syllables are cat, pick, and robot�
consonant blend (blend): two or more consonant letters next to each other where 
each letter spells a separate sound�

consonant letter: a letter that, on its own or when combined with other letters in a 
grapheme, spells a consonant sound� Letters are consonants only when they spell a 
consonant sound� For example, the letter y is a consonant in the word yes because it 
spells the consonant sound /y/� The letter y is a vowel in the word by because it spells 
the vowel sound long i�

consonant sound: a speech sound in which some obstruction of the flow of air 
makes the sound� The obstruction is made with the lips, the teeth, the tongue, or a 
combination of these� Consonant sounds can be made with or without using the vocal 
chords� Most syllables have consonant sounds�

consonant suffix: a suffix that begins with a consonant letter�

continuant: a sound that the speaker can hold until he or she runs out of breath� 
Examples of continuants are the sounds /m/, /n/, /s/, or /l/� 

digraph: two letters that work together to spell one sound� The sound spelled by a 
digraph can be a vowel sound or a consonant sound� In Blast Foundations and in 
many other reading programs, the term “digraph” is used to refer only to consonant 
digraphs, or two consonant letters that spell one sound� Some reading programs use 
the term “vowel digraph” to refer to two vowel letters that work together to spell one 
vowel (as in ai, oa, oo, and ue)� In Blast, a vowel digraph is called a vowel team�

digraph blend: a digraph and a consonant letter that are next to each other where 
the consonant letter spells one sound and the digraph spells one sound� The letters 
shr in the word shrimp and nch in the word ranch are digraph blends�

diphthong: a vowel sound that has two parts� The position of the mouth changes 
as a diphthong is articulated� Diphthongs are also called “glides” or “gliding vowels” 
because the mouth glides from one part of the vowel sound directly into another� 
Examples of diphthongs taught in Blast Foundations are /oi/ as in oink and /ou/ as in 
ouch�
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fluency: reading with enough speed, accuracy, and expression to allow for 
comprehension of what is being read�

grapheme: a letter or letter combination that spells a phoneme� Graphemes can 
have one, two, three, or four letters� For example, in the word chef, the phoneme /sh/ 
is spelled by the grapheme ch�
inflectional endings: a word part that is added to the end of a base word to indicate 
or change the function of a word (i�e�, to make a word plural, change the verb tense, 
etc�)� Examples are -s, -es, and -ing�

long vowel: a vowel sound that is produced with tension in the vocal cords; also 
called “tense�” The five long vowel sounds in English are long a (/ā/),	long e (/ē/),	long 
i (/ī/),	long o (/ō/),	and	long u (/yÞ/)�

Open Syllable: a syllable that ends with a single vowel letter� The vowel sound in an 
Open Syllable is usually long� Examples of Open Syllables are me, hi, table, open, 
and unit�
other vowel: in Blast, a vowel sound that is not categorized as long, short, or 
r-controlled� Some reading programs call these vowel sounds “variant” vowels� The 
other vowel sounds taught in Blast Foundations are /Þ/ as in food, /oi/ as in oink, /
ou/ as in ouch, and /þ/ as in book�

phoneme: the smallest unit of sound in a spoken word� A phoneme is a sound, not a 
letter�

phonemic awareness: a person’s ability to identify, segment, blend, hold in memory, 
and manipulate phonemes in words�

phonics: the study of the systematic relationship between sounds and the letters that 
spell those sounds�

phonological awareness: a person’s ability to understand all levels of the speech-
sound system� Phonological awareness includes knowledge of word boundaries, 
syllables, onset-rime units, and phonemes� Phonemic awareness is a subset of 
phonological awareness�

r-controlled vowel: a vowel sound that is modified because it is immediately 
followed by consonant sound /r/� The pronunciation of an r-controlled vowel is heavily 
affected by the sound /r/� Examples of r-controlled vowel sounds are /ar/ as in car, /or/ 
as in fork, and /er/ as in bird, hurt, and her�
root word: a part of a word that carries meaning and can stand alone� Root words 
do not have to be combined with prefixes, suffixes, or other roots to form words� 
Examples of roots are love, walk, and calculate�

schwa: an unaccented and unstressed vowel sound� The schwa sound is a weak 
sound said without any energy, pronounced as /uh/ or /ih/� Any vowel letter can spell 
the schwa sound in unaccented syllables� The second vowel sound in seldom, the 
first vowel sound in about, and the second vowel sound in helmet are schwa sounds� 
The phonetic symbol for the schwa sound	is	/ə/.	Some	teachers	prefer	to	call	the	
schwa sound “schwi”	when it spells the /ih/ sound� 

stop: a consonant sound that cannot be held or elongated; the speaker forms the 
sound by constricting or “stopping” the air flow, cutting the sound off� Examples are 
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/b/, /d/, /g/, and /p/�

short vowel: a vowel sound that is produced with little tension in the vocal cords; 
also called “lax�” The five short vowel sounds in English are short a (/ă/),	short e (/ĕ/),	
short i (/ĭ/),	short o (/ŏ/),	and	short u (/ŭ/).

sound box: the two slashes surrounding a phoneme’s symbol� In Blast Foundations, 
phonemes are represented by letters inside sound boxes� Examples of phonemes 
represented	inside	sound	boxes	are	/r/,	/ŭ/,	/ī/,	/m/,	and	/sh/.	When	a	letter	is	shown	
inside a sound box, say the sound (phoneme), not the letter name�

suffix: a word part that can be added to the end of a base word or root word� Suffixes 
change a word’s verb tense, part of speech, and/or meaning�

syllable: a unit of spoken language that is larger than a phoneme� Every syllable 
contains a vowel sound, and almost every syllable contains one or more vowel letters�

trigraph: three letters that work together to spell one sound� 

Vowel-Consonant-e: a syllable type where a single vowel letter is followed by 
one consonant letter and the letter e� In Blast, the e in Vowel-Consonant-e is not 
considered silent because it works with the single vowel letter to spell the vowel 
sound� In Vowel-Consonant-e, the vowel sound is usually long� Examples of Vowel-
Consonant-e are make, eve, fine, note, and cute�

vowel letter: a letter that, on its own or when combined with other letters in a 
grapheme, spells a vowel sound�

vowel sound: a speech sound made with the mouth open, produced using the vocal 
cords, and with no obstruction of the flow of air to make the sound� Every spoken 
syllable has a vowel sound�

vowel team: two or more letters that work together to spell one vowel sound� Some 
examples are ai, oa, oo, igh, and ough�

APPENDIX C

on next page
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READ A ROW
Teacher Recording Form 3UNIT

f d r r f d m t s

r d f f d r s m t

r f d d r f s m t

f d r r f d m t s

r d f f d r s m t

r f d d r f s m t

Student Name   Total Correct  /9   Time  (optional)

ROW 1

Student Name   Total Correct  /9   Time  (optional)

ROW 3

Student Name   Total Correct  /9   Time  (optional)

ROW 2

Student Name   Total Correct  /9   Time  (optional)

ROW 1

Student Name   Total Correct  /9   Time  (optional)

ROW 3

Student Name   Total Correct  /9   Time  (optional)

ROW 2
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READ A ROW
Teacher Recording Form 3UNIT

Student Name   Total Correct  /9   Time  (optional)

ROW 1

the       of       and you       to       the of       to       and

Student Name   Total Correct  /9   Time  (optional)

ROW 3

and       you       to the       of       and to       you       the

Student Name   Total Correct  /9   Time  (optional)

ROW 2

you       of       to and       the       you of       the       to

Student Name   Total Correct  /9   Time  (optional)

ROW 1

the       of       and you       to       the of       to       and

Student Name   Total Correct  /9   Time  (optional)

ROW 3

and       you       to the       of       and to       you       the

Student Name   Total Correct  /9   Time  (optional)

ROW 2

you       of       to and       the       you of       the       to


