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Countdown is a set of supplemental literacy 

lessons, structured in units, for students in 

Kindergarten. The lessons provide playful, 

targeted instruction in phonemic awareness, 

rhyming, phonological awareness, and phonics. 

Countdown’s phonological and phonemic awareness instruction helps 

students learn to play with the sounds in words in ways that prepare 

them to master the alphabetic principle; the idea that words are made 

out of sounds and that symbols (letters) are used to represent sounds. 

Students then focus on mastering letter-sound correspondences and 

applying this knowledge to encoding and decoding simple one-

syllable words. Along the way, students play rhyming games and 

master a set of high-frequency words.  By the middle of the year, 

typically developing students are ready to transition into more complex 

phonics concepts, and begin reading phrases and sentences. 

COUNTDOWN
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Designed for Kindergarten 
Teachers and Students
The program is designed for young students 

in Kindergarten who are beginning to 

learn the alphabetic principle. Countdown 

instruction can begin as early as the first 

week of Kindergarten, and some educators 

have used it successfully in PreK-4. There is  

no prerequisite knowledge for students 

entering Countdown.

More importantly, the program is designed by 

teachers for teachers. Countdown’s unique 

design allows for fast-paced, sequential 

delivery of vital instruction and practice. 

Countdown is the essentials. A team of 

teachers and literacy professionals has 

worked hard to boil out all the non-essential 

information.  Teacher talk is well-organized, 

concise, and precise. No prerequisite 

knowledge is required to teach the program. 

It’s great for classrooms that need a simpler 

structure, clearer path, and better instruction 

to ensure that the vast majority of children 

learn how to read. 

Countdown can also be used in an intervention 

setting for the child who is slower at acquiring 

skills, missing some key foundational 

knowledge, or has memory issues and needs 

more repetitions to become proficient. 

A New Addition to  
Really Great Reading’s 
Phonics Suite
When published, Countdown will be a full 

year solution designed to be started in 

the beginning of Kindergarten. It provides 

instruction that precedes the first book of 

Really Great Reading’s Blast Foundations 

program. For those classrooms who have 

been teaching Blast in Kindergarten, you can 

use Countdown to prepare your students to 

be even more successful in Blast. 

Available in August 2017
The program will be shipped in August 2017 in 

time for the fall semester. Really Great Reading 

will begin taking preorders for Countdown in 

March 2017. 

Where does it fit in my day? 
Countdown is an essential supplement to 

any core Kindergarten reading program. It’s 

designed to be taught 15–20 minutes a day, 

5 days a week. This powerful, sequential, and 

efficient exposure to key literacy concepts 

ensures that your students establish a firm 

foundation in the subskills that lead to strong 

decoding and fluent reading.

Overview

In this Document
This document contains all the information you’ll need to explore Countdown for yourself. It has 

information about the strands of instruction, a scope and sequence, and excerpts from the 

Countdown teacher guides. The bulk of this document is examples of 22 standard activities.  

In order to explore each activity, you will also need to access the correlated online component 

www.ExploreCountdown.com. This powerful Online Tool is organized into a sequence of Units, 

Lessons, and Parts, each aligned to a page in this sample document.

15–20 MINUTES A DAY | 5 DAYS A WEEK
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Overview

Developing strong decoding 

skills is somewhat like  

assembling a puzzle. There  

are many interlocking pieces, 

each essential to the whole 

picture. Countdown is organized 

into skill strands, each “puzzle 

piece” contributing to the bigger 

picture of reading mastery. As 

each new piece is put into  

place it becomes clearer 

how the additional pieces fit 

in. The chart below describes 

Countdown’s individual strands, 

and the activities contained 

in this document illustrate how 

each skill is taught, practiced, 

and mastered. 

Countdown Is Organized in Strands

FUNCTIONAL 
VOCABULARY  

AND  
CONCEPTS

SIGHT  
WORDS

PHONEMIC 
AWARENESS

ALPHABETIC 
PRINCIPLE

RHYMING

4

   Functional Vocabulary  
and Key Concepts

For students to participate in and benefit from direct 
phonemic awareness and phonics instruction, 
they first need to understand specific vocabulary 
and key concepts. Initially, Countdown lessons 
introduce concepts and vocabulary (such as 
one-to-one correspondence, first-next-last, same 
and different, and whole-part) through playful 
instruction, using words and images that are familiar 
to most young students. Once this foundational 
knowledge is well established, instructors may 
confidently use specific terminology and apply 
key concepts to teaching students about the 
sound structure of our language.

  Rhyming 
Recognizing and producing rhymes is an early 
sign that a child is developing phonological 
awareness (a general understanding of the 
sound structure of language). These skills often 
emerge spontaneously as young children 
engage in language play. Rhyming ability  
may indicate that a child has begun to notice 
global similarities in patterns of sound within 
words. While rhyming can be fun and engaging, 
and all students may benefit from some exposure 
to it, it is just a first step toward building strong 
phonological awareness.  

  Phonemic Awareness
Beginning Sound Isolation (BSI)
Blending
Segmenting
Addition / Deletion

Phonemic awareness is the understanding that 
spoken words are made of individual speech 
sounds, or phonemes, that can be combined 
in different sequences to create new words. 
The ability to manipulate phonemes (to isolate, 
segment, and blend individual sounds) supports 
students as they master the alphabetic code and 
apply this sound-letter knowledge to reading 
and spelling. Research shows that phonemic 
awareness has a powerful influence on early 
word decoding skills.
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Overview

Good readers decode effortlessly.
When students can decode easily and well 

(accurately and without much conscious 

effort) it leads to fluent reading and stronger 

comprehension. 

A balance of instruction  
and practice develops 
effortless decoding.
Direct, explicit instruction is the best way to 

build mastery and understanding. Frequent, 

distributed practice solidifies these skills and 

builds automaticity. This practice starts with 

physical manipulatives and continues with 

controlled reading—black ink on white paper. 

Strong decoding begins  
with phonemic awareness.
Phonemic awareness is the gateway and 

underpinning to a comprehensive understanding 

of the alphabetic principle. Phonemic 

awareness gives students a framework for 

understanding phonics.  

Teach to a child’s 
understanding rather  
than to their memory.
Many phonics programs require children to 

memorize rules and patterns, which can be 

cumbersome and boring. Really Great Reading’s 

multisensory, explicit instruction teaches to a 

deeper place—their understanding. When 

children understand concepts, they retain them 

better and can move faster through a rigorous 

scope and sequence. 

Explicit, systematic instruction 
is the best way to teach 
foundational reading skills.
Reading success starts with the understanding 

and use of the alphabetic principle; the idea 

that words are made out of sounds and that we 

use letters to represent sounds. Through direct, 

explicit, and systematic phonemic awareness 

and manipulative-driven phonics instruction, 

children can authentically learn about the 

substructures that drive the English code. 

Countdown aligns to the fundamental teaching 

philosophies that have guided Really Great Reading’s 

instruction from the beginning.

5

  Alphabetic Principle

Decoding

Encoding

Letter-Sound Relationships
The alphabetic principle is the understanding 
that spoken words are composed of 
individual sounds, and that printed letters 
represent those sounds. Recognizing that 
there are predictable relationships between 
letters and sounds, and that students can 
learn these relationships, is critical to their 
decoding success. 

  Sight Words: 

Some words should eventually be known “by 
sight,” without analysis, either because they 
occur so frequently (high-frequency words), or 
because of their phoneme-grapheme (sound-
letter) irregularities. In Countdown, we call 
these “heart words” because students should 
know them “by heart.” While it is possible to gain  
some phonemic (sound) information  
from the letters in these words when they are 
first encountered (‘come’ starts with /k/), the 
ultimate goal is to read such irregular words 
automatically, without conscious effort. 
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Overview

Countdown has a variety of activities designed to firmly establish 

pre-decoding and early decoding skills in young students. 

This document contains a sampling of some key exercises. 

This sample set does not contain all of the activities 

embedded in Countdown; instead, it’s meant 

to be a representational sample of some of the key ideas 

and teaching techniques.

Activities contained in this document:

BEGINNING SOUND ISOLATION:
Sound Stories Unit 4, Lesson 1, Part 1 9

Students listen to an alliterative story, and then identify a series of words that start  
with a targeted sound.

Peel that Sound Unit 4, Lesson 1, Part 2 12

Students isolate the beginning sounds of words. This activity helps students understand that words 
are made out of sequences of sounds and that we can isolate individual sounds in words.

Peel and Sort Unit 12, Lesson 1, Part 1 16

Students isolate the beginning sound of each image in order to sort them into two columns based 
on their beginning sounds. 

Peel and Say Unit 9, Lesson 1, Part 1 14

Students listen to the names of three displayed images with the same beginning sound and then 
peel that beginning sound off to say it aloud.

Peel and Match Unit 10, Lesson 3, Part 1 18

Students are shown an object on the left side of the screen and two images on the right side.  
They must determine which of the images on the right has the same beginning sound as the 
image on the left. 

This or That? Unit 11, Lesson 1, Part 1 20

Students see two images and are asked to determine which image begins with a given sound.

BLENDING:
Mystery Bag: Individual Sounds Unit 13, Lesson 2, Part 1 22

Individual Sounds – Students blend two or three phonemes, or sounds, together to produce whole 
words that are hidden inside the mystery bag. The skill of blending smaller and smaller parts to 
produce whole words is refined in this activity because students are now being asked to blend 
the smallest components of words.

Table of Contents

Call Us!
Our implementation specialists will help you 
explore these Countdown sample lessons.

1-866-401-7323 x2

To explore  
these exercises, visit 

ExploreCountdown.com
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Add That Sound Unit 14, Lesson 3, Part 1 24

Students stretch the sounds in a word and then add a sound to the beginning or the end of that word.

SEGMENTATION:
Stretch Those Sounds Unit 15, Lesson 5, Part 1 26

At this point, students have heard the teacher stretch the phonemes, or sounds, in words in many 
different activities. They have blended individual sounds together independently, and now 
students are asked to stretch the individual sounds in words on their own. This happens first with 
teacher support and then independently.

Count, Touch & Say Unit 9, Lesson 2, Part 1 28

Students segment and then count the individual sounds in words.

Count the Sounds Unit 12, Lesson 3, Part 1 32

Students count the number of sounds in spoken words before sorting them according to that number.

LETTER-SOUND CORRESPONDENCE: 
Name That Sound Unit 11, Lesson 1, Part 2 31

Beginning in Unit 7, students are introduced to small clusters of letter symbols. All the practice 
isolating beginning sounds, blending individual sounds in words, and listening to sound stories 
offered students a solid foundation for connecting letter symbols to their most common sounds 
rather than just asking them to memorize the connection. 

This Letter or That? Unit 11, Lesson 2, Part 2 34

This sort asks students to peel the beginning sound off of an image word and then sort  
it according to the letter symbol that spells the peeled sound.

Find the Letter Unit 11, Lesson 4, Part 1 36

Students practice isolating beginning sounds while associating them with their letter symbols. Three 
images with the same beginning sound appear and students are asked to find the corresponding 
letter tile. This activity promotes letter-sound correspondence with lowercase letters.

Which One? Unit 11, Lesson 2, Part 1 38

Students isolate the beginning sound of an image word and match that sound to its letter symbol 
out of a group of three.

PHONICS (ENCODING):
Guess My Word Unit 11, Lesson 4, Part 2 40

Students hear the teacher segment the individual phonemes in whole words while seeing 
the corresponding scrambled letters move into the correct position. Students then blend the 
phonemes together. An image then appears to confirm the students’ answer.

Unscramble This Unit 11, Lesson 4, Part 3 41

In this activity, students help the teacher segment the phonemes in words while the teacher 
models the encoding of each sound. The image is present from the beginning to ensure that 
students hear the correct word to unscramble.

Which Letter? Unit 12, Lesson 2, Part 3 42

Students see an image and the vowel and final consonant in the spelling of that word. They are 
asked to isolate the beginning sound of that word and match that sound to its letter symbol out of 
a group of three.
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Overview

While these sample activities 

stand for themselves, there  

are some items to know as  

you explore them. 

Only some activities are 
included.
This document is intended to give prospective 

users a feel for what Countdown is, how 

it teaches and practices concepts. This 

document does not contain examples of all of 

the various activities; rather, it is meant to be 

a representational sample of some of the key 

ideas and teaching techniques.  Not illustrated 

in this document are Countdown’s rhyming 

and readiness skills. Countdown’s first unit 

focuses on readiness skills like what it means to 

categorize and compare or contrast items. It 

then moves on to some key concepts (like 1:1 

correspondence) and vocabulary (like “same 

& different” and “first, next, & last”). Although 

they are not illustrated here, those early lessons 

provide essential knowledge and language 

so that students can respond to the direct, 

explicit phonological awareness, phonemic 

awareness, and phonics instruction provided in 

Countdown.

Knowledge and use of the 
alphabetic principle
The alphabetic principle requires the child 

to understand that words are made up of 

individual sounds (phonemes) and that symbols 

(letters) are used to represent these sounds. The 

ability to isolate the beginning sound of a word is 

the most efficient method for teaching students 

that words are made up of sequences of sounds.

Beginning Sound Isolation
Children must be able to listen to a spoken 

word and isolate and pronounce the first sound 

of that word. There are many techniques for 

establishing this skill; however, the one used in 

Countdown is uniquely efficient and effective.  

Beginning Sound Isolation (BSI) is a technique 

where we pronounce the first phoneme in a 

word, then say the whole word (e.g., “/b/, bear”;  

“/k/, key”; “/a/, apple”). 

The Teacher’s Guide and 
the online component are 
used together.
In order to effectively deliver Countdown, you’ll 

need both the Teacher’s Guide and Countdown 

Online. We’ve made portions of Countdown 

Online available without a password using www.

ExploreCountdown.com. This intuitive content 

delivery tool is easy to use and learn.

What you need to know to explore 
these sample activities:

HEART WORD FLUENCY:
Look, Think, Say Unit 11, Lesson 1, Part 3 44

Students are taught three Heart Words, or sight words, and then practice reading them by 
memory, or by decoding if necessary.

Pop Up and 3-Up Unit 11, Lesson 5, Part 2 46

Students read individual Heart Words as they pop up on the screen. Students also read sets of 
three Heart Words as they appear on the screen.
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UNIT 4    Lesson 1

Unit 4 | Lesson 1 | Part 1

Activity 1: Sound Stories Beginning Sound Isolation

Objective

Students will listen to and participate in an 
alliteration story for the sound /p/.

What the students see:

   

Description

The teacher will read an 
alliteration story in which the 
students will participate by 
selecting appropriate words to 
include, based on the initial sound 
targeted. 

3, 2, 1…

Open  ExploreCountdown.com to Unit 4, Lesson 1, Part 1 (4.1.1).

Launch!

Say:

• “We have another new sound to learn today. First, listen while I make the sound: 
/p-p-p-p-p-p/.”

• “Now I want all of you to make the same sound. While you do, think about what 
your mouth is doing and what you feel. Ready? Launch!” (Students say ‘/p-p-p-p-p-
p-p-p-p-p-p-p /.’)

• “I felt my lips doing something when I made that sound. What did you notice?” 
(Students respond, then teacher summarizes key points.)

 – “I could feel my lips come together, then they popped open!

 – I closed my lips again, let air build up, and let them pop open again and again 
because I couldn’t stretch out the sound. /p-p-p-p-p-p-p-p-p-p-p-p /.”

Click to display  the Mystery Bag.

Say  “We have a new friend who is hiding in our Mystery Bag today. If we can guess 
what kind of animal she is, she’ll come out! I’ll give you a clue: the name of this animal 
starts with the sound /p/.”

Students guess  what the animal could be.

Continue to give  clues as needed, emphasizing /p/ when it occurs. If no correct guess is 
made by the end of 3 clues, reveal the animal.

Be careful not to add a 
vowel sound after the 
consonant, e.g., /puh/. If 
students call out the letter 
p, say, ‘That could be a 
letter we see that shows 
this sound. Right now, let’s 
talk about the sound we 
hear and feel.’

If a child makes a guess 
that does not start with 
/p/, say: ‘I hear [/sound/] 
when I say [animal name]. 
Let’s think of an animal 
that starts with our new 
sound, /p/.’

Call Us!
Our implementation specialists will help you 
explore these Countdown sample lessons.

1-866-401-7323 x2
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CLUES:

• She is a bird, but she can’t fly.

• She likes to paddle around and play in the ocean.

• She is black and white and waddles across the ice.

Say  “Let’s check to see if we guessed what kind of animal our friend is.”

Click to reveal  the penguin.

Say:

• “She’s a penguin! Do you hear and feel /p-p-p-p/ when you start to say /p/, penguin?

• Now I’m going to read you a story about our new friend so we can learn more about 
her. Make sure while I’m reading that you listen carefully for her favorite sound … 
/p-p-p-p/.” (Wait for students to say the sound, or prompt them to say it.)

• “Pay attention because you are going to help me tell parts of her story. I’ll tell you 
when it’s your turn to help.”

Tell  the /p/ story:

• “Penny is a penguin from Pittsburgh, Pennsylvania. Plenty of penguins live at the 
South Pole, but Penny prefers the pond at Point State Park. Penny’s parents pass 
the days playing piano, and pasting pictures in a scrapbook. Penny, for her part, 
plays with her pals at the park. She paddles in the pond with Panda or pieces puzzles 
together with Pig. Sometimes she simply parades around the park with her purple 
purse. Penny’s life, it appears, is quite pleasant.

• Penny picked out some of her favorite things to tell you about. Let’s play a game 
called ‘Pick and Choose.’ I will tell you two things that Penny might pick as her 
favorite. Let’s see if you can choose the right one. Here’s a clue: all of her favorite 
things start with her favorite sound, /p/. Let’s all say Penny’s sound again: /p-p-p-p/.”

Ask  questions about Penny the Penguin’s favorite things, and elicit student responses 
according to the script below:

a. “Penny picks a paint color for her parlor. Do you think she prefers blue or pink?” 
(pink) “Can you guess her other favorite color?” A: purple

b. “Penny pays for her peanuts with small coins. Are they nickels or pennies?” A: 
pennies

c. “Penny picks out a vegetable to put on her plate. Does she pick beans or peas? ” A: 
peas

d. “Penny’s pal Pig is having a birthday party. What present did Penny pick out, a doll 
or a puzzle? ” A: puzzle

e. “Penny pretends to play music in a performance. What instrument does she 
pretend to play, a piano or a guitar?” A: piano

f. “Penny pushes the cart at the grocery store. Can you think of some food that Penny 
will pick? Which fruit: apple or peach?” A: peach 

If a child makes a guess 
that does not start with 
/p/, say: ‘I hear [/sound/] 
when I say [item name]. 
Would Penny pick  
[/sound/], [item name]  
or /p/, [correct item]? 
That’s right, she  
would choose /p/, 
[correct item].’
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“Which vegetable: corn or peas?” A: peas 
“Which meat: pork or beef?” A: pork 
“Which snack: chips or popcorn?” A: popcorn 
“Which seasoning: pepper or salt?” A: pepper

g. “Penny plays with other penguins, but she also likes to play with other animals that 
start with the sound /p/. How many can we think of?” A: panda, pig, polar bear, 
puppy, pelican, parrot, peacock, pigeon, porcupine, possum, panther, puffin, etc.

h. “Penny has busy play dates with her pals. Let’s see if we can pick out which actions 
Penny likes best. Does she like to play or work?” A: play 
“Row or paddle a boat?” A: paddle 
“Draw or paint a picture”? A: paint 
“Pitch or catch a ball?” A: pitch 
“Jump or pounce on her pal?” A: pounce 
“Push or pull a wagon?” A: both push and pull

Say  “Great job thinking about our new sound, /p/, and our friend, Penny the Penguin!”
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UNIT 4    Lesson 1

Unit 4 | Lesson 1 | Part 2

Activity 2: Peel that Sound Beginning Sound Isolation

Objective

Students will isolate the beginning sounds of 
words.

What the students see:

   

Description

An image appears on the screen. 
The teacher pronounces the 
word, beginning with the isolated 
beginning sound. The students 
repeat the beginning sound and 
then the whole word. This activity 
helps students understand that 
words are made out of sounds 
and that we can isolate individual 
sounds in words. 

3, 2, 1…

Open  ExploreCountdown.com to Unit 4, Lesson 1, Part 2 (4.1.2).

Launch!

Say:

• “Words are made out of sounds. When we are saying words, we are really saying a 
bunch of sounds in a certain order. Today we are going to start learning about how 
words are made out of sounds. We can peel sounds off of words and that’s what 
we’re going to do today.

• “When we peel a fruit, like an orange or a banana, we take a layer off. We are going 
to be doing the same things with words, where we will be peeling off the first sound. 
Today we are going to say the first sound of some words.”

Click to display the goat.

Point to the goat and say “/g/, goat. Your turn. /g/, goat.”

Click to display the violin.

Point to the violin and say “/v/, violin. Your turn. /v/, violin.”

Continue with the remaining examples: 

/b/, bear /k/, cat /d/, duck 

/l/, lion /ŏ/, octopus /p/, popcorn 

/s/, soap /r/, rabbit /kw/, queen 
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/f/, fish /ē/, ear /t/, toothbrush 

/w/, wave /sh/, sheep /ī/, ice

Say “Let’s practice again. This time, I will peel the sounds, and you say the words.”

Click to display the goat.

Point to the goat and say “/g/…. What is it?” A: goat

Click to display the violin.

Point to the violin and say “/v/…. What is it?” A: violin

Continue with the remaining examples: 

/b/, bear /k/, cat /d/, duck 

/l/, lion /ŏ/, octopus /p/, popcorn 

/s/, soap /r/, rabbit /kw/, queen 

/f/, fish /ē/, ear /t/, toothbrush 

/w/, wave /sh/, sheep /ī/, ice

Say “Let’s practice one more time. This time, I will say the words, and you will peel  
the sounds.”

Click to display the goat.

Point to the goat and say “Goat. What’s the first sound?” A: /g/

Click to display the violin.

Point to the violin and say “Violin. What’s the first sound?” A: /v/

Continue with the remaining examples: 

bear (/b/) cat (/k/) duck (/d/) 

lion (/l/) octopus (/ŏ/) popcorn (/p/) 

soap (/s/) rabbit (/r/) queen (/kw/) 

fish (/f/) ear (/ē/) toothbrush (/t/) 

wave (/w/) sheep (/sh/) ice (/ī/) 

You do not have to 
prompt students with 
“What is it?” for every 
example. You may 
choose to just say “/g/…” 
and then point to the 
students for their turn.

Call Us!
Our implementation specialists will help you 
explore these Countdown sample lessons.

1-866-401-7323 x2
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Unit 9 | Lesson 1 | Part 1

Activity 8: Peel and Say Beginning Sound Isolation

Objective

Students will isolate, identify, and produce the 
shared beginning sound of three words.

What the students see:

   

Description

Three images are added to the 
screen. The teacher pronounces 
each word, beginning with the 
isolated beginning sounds. The 
students are then asked to give 
the teacher the beginning sound 
of the three words. 

3, 2, 1…

Open  ExploreCountdown.com to Unit 9, Lesson 1, Part 1 (9.1.1).

Launch!

Say  “Today we are going to peel the first sound off of some words.”

Click to display  the cheese, chalk, and chimney.

Point to the images, one at a time, and say  “/ch/, cheese; /ch/, chalk; /ch/, 
chimney.” (Students repeat.)

Ask  “What’s the first sound in cheese, chalk, and chimney?” A: /ch/

Say  “Let’s try another one.”

Click to display  the zebra, zero, and zipper.

Point to the images, one at a time, and say  “/z/, zebra; /z/, zero; /z/, zipper.” 
(Students repeat.)

Ask  “What’s the first sound in zebra, zero, and zipper?” A: /z/

Continue  with the remaining examples:

/w/, water /w/, whale /w/, wave

/kw/, question /kw/, quick /kw/, quiet

/ĭ/, inch /ĭ/, igloo /ĭ/, inside

/d/, duck /d/, door /d/, deer

/h/, hamster /h/, hair /h/, heart
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/j/, giraffe /j/, jump /j/, jacket

/ĕ/, edge /ĕ/, elbow /ĕ/, eggplant

/f/, football /f/, flag /f/, fireman

/y /, unicorn /y /, unicycle /y /, uniform

/m/, map /m/, mouth /m/, mask

/n/, nap /n/, needle /n/, newspaper

/k/, keyboard /k/, king /k/, kite

/s/, snake /s/, sidewalk /s/, sad

/ă/, astronaut /ă/, apple /ă/, alligator

/p/, piano /p/, penny /p/, pen

/sh/, shadow /sh/, shark /sh/, shorts

/ŭ/, under /ŭ/, umbrella /ŭ/, upside down

/th/, three /th/, thread /th/, thorn

DIFFERENTIATION OPTIONS
Ways to make it easier: 
•  Ask an easier question: “What’s the first sound 

in /m/, mouse; /m/, match; /m/, map?”

Ways to make it harder:
•  Don’t isolate the beginning sound for students 

at all; just name the objects on the screen, 
and then ask a harder question: “What’s the 
first sound in all of these words?”
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Unit 12 | Lesson 1 | Part 1

Activity 5: Peel and Sort Beginning Sound Isolation

Objective

Students will identify 
matching beginning sounds.

What the students see:

   

Description

The screen is split into two vertical columns with a 
guideword image at the top of each column. A new 
(non-guideword) image appears at the bottom of 
the screen. With the teacher’s assistance, students 
determine which guideword image has the same 
beginning sound as the new image. A click will place 
the new object in the correct column. This activity 
reinforces the idea that words are made out of sounds 
and that we can isolate individual sounds in words. 

3, 2, 1…

Open  ExploreCountdown.com to Unit 12, Lesson 1, Part 1 (12.1.1).

Launch!

Say  “Today we are going to match and sort words by the sounds we hear at the 
beginning of the words.”

Click to display  the images for itch and up as the column headings.

Point to itch and say “/ĭ/, itch. We will place words that begin with the /ĭ/ sound like /ĭ/, 
itch in this group.”

Point to up and say  “/ŭ/, up. We will place words that begin with the /ŭ/ sound like /ŭ/, 
up in this group.”

Click to display  the iguana.

Point  to the iguana.

Say:

• “/ĭ/, iguana. Does / ĭ/, iguana begin like itch or up?” A: / ĭ/, itch

• “/ĭ/, iguana, /ĭ/, itch. I’ll move the iguana to the itch side.”

Click to place the iguana in the itch column.

Say “Let’s try another one.”

Continue with the remaining examples: 

/ĭ/, inside /ŭ/, umbrella /ŭ/, under 
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/ĭ/, igloo /ĭ/, inch /ŭ/, upside down 

/ĭ/, insect /ŭ/, unzip /ŭ/, unhappy

Say:

• “Let’s go over our work (point to each image as you label it):

/ĭ/, itch /ĭ/, iguana /ĭ/, inside

/ĭ/, igloo /ĭ/, inch /ĭ/, insect

/ŭ/, up /ŭ/, umbrella /ŭ/, under

/ŭ/, upside down /ŭ/, unzip /ŭ/, unhappy

• Let’s try that with two new sounds.”

Click to display the sheep and the thumb as the column headings.

Point to the sheep and say “/sh/, sheep. We will place words that begin with the /sh/ 
sound like /sh/, sheep in this group.”

Point to the thumb and say “/th/, thumb. We will place words that begin with the /th/ 
sound like /th/, thumb in this group.”

Click to display the thermometer.

Point to the thermometer.

Say:

• “/th/, thermometer. Does /th/, thermometer begin with the same sound as sheep 
or thumb?” A: thumb

• “/th/, thermometer, /th/, thumb. I’ll move the thermometer to the thumb side.”

Click to place the thermometer in the thumb column.

Say “Let’s try another one.”

Continue with the remaining examples: 

/sh/, shark /th/, thorn /th/, three

/sh/, shadow /sh/, shorts /th/, thread 

/sh/, shoe /th/, them /sh/, shirt 

/sh/, ship /th/, thunder

Say “Let’s go over our work (point to each image as you label it):

/sh/, sheep /sh/, shark /sh/, shadow 

/sh/, shorts /sh/, shoe /sh/, shirt 

/sh/, ship /th/, thumb /th/, thermometer 

/th/, thorn /th/, three /th/, thread 

/th/, them* /th/, thunder.”

Note: the /th/ sound 
in them is voiced 
(pronounced with the use 
of the vocal cords), unlike 
the unnvoiced /th/ sound 
in all of the other /th/ 
words in this activity.
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Activity 11: Peel and Match Beginning Sound Isolation

Objective

Students will identify whether 
or not two words have the 
same beginning sound.

What the students see:

   

Description

One guideword image appears on the left of the 
screen. The teacher and students name the item, 
isolating the beginning sound first. Two additional 
images appear on the right side of the screen, and 
the teacher names each item, pronouncing the 
beginning sounds in isolation first. The teacher assists 
students in determining which image on the right has 
the same beginning sound as the guideword image 
on the left. More objects appear on the right with the 
guideword image on the left remaining. 

3, 2, 1…

Open  ExploreCountdown.com to Unit 10, Lesson 3, Part 1 (10.3.1).

Launch!

Say  “Today we are going to decide if words have the same first sound or not.”

Click to display  the bear on the left and the bee and dog on the right.

Point to the bear and say  “/b/, bear. Your turn.” A: /b/, bear

Point to the bee and dog and say  “/b/, bee; /d/, dog.”

Ask  “Which word starts the same as bear, bee or dog?” A: bee

Click to show  the correct answer.

Say  “Let’s try another one.”

Continue  to compare the next six image sets with the /b/, bear:

• /b/, box & /p/, pie

• /l/, ladybug & /b/, butterfly

• /b/, bookshelf & /k/, car

• /b/, boy & /z/, zipper

• /ă/, alligator & /b/, bug

• /b/, boat & /g/, gold

Say  “Now, let’s see which word has the same first sound as apple.”
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Click to display  the apple on the left and the peanut and ant on the right.

Continue  to compare the next six image sets with the /ă/, apple:

• /p/, peanut & /ă/, ant

• /ă/, astronaut & /b/, ball

• /ă/, add & /ch/, cheetah

• /y /, unicorn & /ă/, ax

• /r/, rooster & /ă/, arrow

• /ă/, alligator & /m/, mouse

Say  “Now, let’s see which word has the same first sound as lion.”

Click to display  the lion on the left and the lamp and nurse on the right.

Continue to compare the next seven image sets with the /l/, lion:

• /l/, lamp & /n/, nurse

• /l/, lemon & /sh/, sheep

• /j/, jellyfish & /l/, lightbulb

• /f/, fish & /l/, lollipop

• /l/, ladybug & /b/, blueberries

• /k/, cactus & /l/, ladder

• /d/, doughnut & /l/, leaf

DIFFERENTIATION OPTIONS
Ways to make it easier: 
•  The script represents the easiest method of delivery.

Ways to make it harder:
•  Don’t isolate the beginning sound for students 

at all, and then ask a harder question: “Mouse. 
Match, goat. Which word starts the same as 
mouse, match or goat?”

Call Us!
Our implementation specialists will help you 
explore these Countdown sample lessons.

1-866-401-7323 x2
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Activity 11: This or That? Beginning Sound Isolation

Objective

Students will identify words that 
have specific beginning sounds.

What the students see:

   

Description

Two images appear on the board. The student 
is asked to identify which object begins with a 
certain phoneme. 

3, 2, 1…

Open  ExploreCountdown.com to Unit 11, Lesson 1, Part 1 (11.1.1).

Launch!

Say  “Today we are going to choose which word begins with the sound we hear.”

Click to display  the giraffe and the tongue.

Point to each image and say  “Giraffe, tongue. Which word starts with /j/?”  
A: giraffe

Say:

• “Yes, /j/, giraffe.

• Let’s try another one.”

Continue  with the remaining examples:

• towel/wing (“Which one starts with /w/?” A: wing)

• zebra/bell (“Which one starts with /b/?” A: bell)

• cake/jump (“Which one starts with /k/?” A: cake)

• quick/run (“Which one starts with /kw/?” A: quick)

• billboard/pie (“Which one starts with /p/?” A: pie)

• lemon/wave (“Which one starts with /l/?” A: lemon)

• nose/astronaut (“Which one starts with /ă/?” A: astronaut)

• open/easel (“Which one starts with /ō/?” A: open)

• girl/boy (“Which one starts with /g/?” A: girl)
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• feather/hug (“Which one starts with /h/?” A: hug)

• under/apple (“Which one starts with /ŭ/?” A: under)

• shark/thumb (“Which one starts with /th/?” A: thumb)

• rose/lime (“Which one starts with /r/?” A: rose)

• angel/island (“Which one starts with /ā/?” A: angel)

• lick/onion (“Which one starts with /ŭ/?” A: onion)

• oboe/uniform (“Which one starts with /ō/?” A: oboe)

• ladder/kite (“Which one starts with /k/?” A: kite)

• monster/zipper (“Which one starts with /z/?” A: zipper)

• quail/sad (“Which one starts with /s/?” A: sad)

DIFFERENTIATION OPTIONS
Ways to make it easier: 
•  Add more information to the 

question, specifically doing BSI for 
each word: “/r/, rabbit. /th/, thumb. 
Which word starts with /r/?”

Call Us!
Our implementation specialists will help you 
explore these Countdown sample lessons.

1-866-401-7323 x2
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Activity 10:   Phonemic  
Mystery Bag: Individual Sounds Awareness Blending

Objective

Students will blend the phonemes in a three-
phoneme word and say the whole word.

What the students see:

   

Description

A mystery bag will appear on the 
screen. The teacher says each 
phoneme in a three-phoneme word, 
has students repeat, and then asks 
the students to blend the phonemes 
and say the word blended together. 
A click reveals an image representing 
the word. 

3, 2, 1…

Open  ExploreCountdown.com to Unit 13, Lesson 2, Part 1 (13.2.1).

Launch!

Click to display  the Mystery Bag.

Say:

• “Let’s see what words are in our mystery bag! Listen to my sounds.

• /d/ /ŏ/ /g/.”

Ask  “What word does it make when we put these sounds together, /d/ /ŏ/ /g/?” A: dog

Click to display  the dog to confirm students’ answer.

Say  “Let’s try another one.”

Click to display  the mystery bag.

Continue  with the remaining examples: 

/j/ /ă/ /m/, jam /n/ /ĕ/ /t/, net /s/ /ĭ/ /k/, sick 

/y/ /aw/ /n/, yawn /f/ /ō/ /n/, phone /p/ /ŏ/ /t/, pot 

/h/ /ŭ/ /g/, hug /g/ /er/ /l/, girl /b/ /ō/ /n/, bone 

/k/ /y / /b/, cube /ch/ /ĕ/ /s/, chess /h/ /ar/ /t/, heart 

/g/ /ā/ /t/, gate /m/ /ĭ/ /t/, mitt /s/ /ĭ/ /ks/, six 

/y/ /ĕ/ /s/, yes /s/ /ē/ /l/, seal /m/ / / /s/, moose 
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/th/ /or/ /n/, thorn /n/ /er/ /s/, nurse /p/ /ă/ /n/, pan 

/t/ /ō/ /z/, toes /sh/ /er/ /t/, shirt /f/ /ē/ /t/, feet 

/k/ /or/ /n/, corn /sh/ /ĭ/ /p/, ship /n/ /ĕ/ /k/, neck 

/l/ /ī/ /m/, lime /ă/ /n/ /t/, ant

DIFFERENTIATION OPTIONS
Ways to make it easier: 
•  Give the students a clue on the target word: “When we blend 

these three sounds together, they will make a real word that 
describes something that helps us cross a lake. /b/, /ō/, /t/, boat.

•  Give the phonemes twice before asking for a response, or even 
three times if necessary.

•  Decrease the length of the pauses between the phonemes. The 
closer together phonemes are, the easier it will be to blend them 
into a word: /b/ /ō/ /t/, boat, rather than /b/…/ō/…/t/, boat.

•  Tell students the blended word, and have them repeat it.

Ways to make it harder: 
•  Increase the length of the pauses between the phonemes:  

/b/…/ō/…/t/, boat, rather than /b/ /ō/ /t/, boat.

Call Us!
Our implementation specialists will help you 
explore these Countdown sample lessons.

1-866-401-7323 x2
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Activity 32: Add That Sound Phonemic Awareness Blending

Objective

Students will add a sound to the end 
of a word.

What the students see:

   

   

   

Description

The teacher says a word aloud and finger-
stretches the phonemes in that word, 
having students repeat. The teacher then 
models how to add a phoneme to either the 
beginning or end of the word, stretching 
the new word. Students then repeat the 
stretching process for the new word. 

3, 2, 1…

Open  ExploreCountdown.com to Unit 14, Lesson 3, Part 1 (14.3.1).

Launch!

Say:

• “Today we are going to add a sound to some words.

• Listen to my word, she.”

Click to display  a color tile for each sound while saying the sounds with students: /sh/ 
(first color tile appears), /ē/ (second color tile appears).

Say  “I am going to add a new sound, /p/, to the end of she. I’ll add a new color tile since 
we are adding a sound.”

Click to display  a third color tile.
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Say:

• “Let’s see what the new word is: /shē/ (sweep fingers under the first two tiles), /p/ 
(touch the third tile), sheep (sweep finger under the three tiles). The new word is 
sheep. Did you hear the new sound /p/ at the end?

• Let’s stretch all the sounds in sheep together (say the sounds while finger-
stretching): /sh/ (extend thumb), /ē/ (extend pointer finger), /p/ (extend middle 
finger), sheep (pull closed fist to chest).

• Let’s try another one.

• Listen to my word, lay.”

Click to display  a color tile for each sound while saying the sounds with students: /l/ 
(first color tile appears), /ā/ (second color tile appears).

Say  “I am going to add a new sound, /k/, to the end of lay. I’ll add a new color tile since 
we are adding a sound.”

Click to display  a third color tile.

Say:

• “Let’s see what the new word is: /lā/ (sweep fingers under the first two tiles), /k/ 
(touch the third tile). Did you hear the new sound /k/ at the end?

• Say those sounds with me so we can blend them together.”

Ask  “What is our new word?” A: lake

Say:

• “Let’s stretch all the sounds in lake together (say the sounds while finger-stretching): 
/l/ (extend thumb), /ā/ (extend pointer finger), /k/ (extend middle finger), lake (pull 
closed fist to chest).

• Let’s try another one.”

Continue  with remaining additions:

1. bee (/b/ /ē/ + /n/) → bean

2. tie (/t/ /ī/ + /m/) → time

3. boy (/b/ /oi/ + /l/) → boil

4. key (/k/ /ē/ + /p/) → keep

5. knee (/n/ /ē/ + /d/) → need

6. pie (/p/ /ī/ + /l/) → pile

7. zoo (/z/ / / + /m/) → zoom

8. he (/h/ /ē/ + /t/) → heat

9. see (/s/ /ē/ + /d/) → seed

10. we (/w/ /ē/ + /t/) → wheat

11. no (/n/ /ō/ + /z/) → nose

12. say (/s/ /ā/ + /m/) → same

13. may (/m/ /ā/ + /d/) → made

14. shy (/sh/ /ī/ + /n/) → shine

15. my (/m/ /ī/ + /l/) → mile

16. go (/g/ /ō/ + /t/) → goat

DIFFERENTIATION 
OPTIONS
Ways to make it easier: 
•  If students struggle 

to say the new word 
independently, teacher 
can continue to say the 
new word first (as in the 
sheep example above) 
and have students 
repeat.

•  Students can use 
their color tiles for 
the activity to make it 
more concrete (put out 
two, then add a third, 
touching tiles as they say 
the sounds).

Ways to make it harder: 
•  Instead of saying, “Did 

you hear the new 
sound (say sound) at 
the end?” after adding 
the new sound, have 
students recall what 
the new sound was 
independently; ask, 
“What is the new sound 
we added to the end of 
the word?”

•  Have the students 
try to come up with 
an additional sound 
that, when added to 
the initial word, could 
make a different word. 
(Example: lay → lake; 
students may then come 
up with lay → late or lay 
→ laid or lay → lane.)
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Activity 32:  Phonemic Awareness  
Stretch Those Sounds Segmenting

Objective

Students will segment the sounds in 
3-sound words using finger-stretching.

What the students see:

   

Description

The teacher says a word aloud and 
models how to segment the sounds using 
finger-stretching, having students repeat. 
Eventually, the teacher will withdraw some 
support and students will segment the words 
on their own. 

3, 2, 1…

Open  ExploreCountdown.com to Unit 15, Lesson 5, Part 1 (15.5.1).

Launch!

Say:

• “Today we are going to separate all of the sounds in some words.

• Listen to my word, cheese.”

Click to display  the image for cheese.

Say  “Watch what I do with my fingers while I say the sounds in this word.”

• Say  “Cheese” (while holding closed fist against chest, crossing the midline).

• Say  each phoneme while extending one finger for each phoneme in the word: /ch/ 
(extend thumb), /ē/ (extend pointer finger), /z/ (extend middle finger).

• Blend  the phonemes together to say the whole word again, “cheese” (pull fingers 
back to a closed fist while saying the word).

Say:

• “Let’s stretch the word cheese again together. (Students repeat sounds while finger-
stretching.)

• Let’s try another one.”

Continue with remaining images: 

hose (/h/ /ō/ /z/) leaf (/l/ /ē/ /f/) soap (/s/ /ō/ /p/) 

UNIT 15    Lesson 5
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pig (/p/ /ĭ/ /g/) net (/n/ /ĕ/ /t/) zip (/z/ /ĭ/ /p/) 

teeth (/t/ /ē/ /th/) map (/m/ /ă/ /p/) kite (/k/ /ī/ /t/) 

hair (/h/ /ā/ /r/) fox (/f/ /ŏ/ /ks/) girl (/g/ /er/ /l/) 

old (/ō/ /l/ /d/) rug (/r/ /ŭ/ /g/) seal (/s/ /ē/ /l/) 

wave (/w/ /ā/ /v/) shark (/sh/ /ar/ /k/) inch (/ĭ/ /n/ /ch/) 

hug (/h/ /ŭ/ /g/)

DIFFERENTIATION OPTIONS
Ways to make it easier: 
•  The script represents the easiest method of delivery.

Ways to make it harder: 
•  Have the students finger-stretch with the teacher 

the first time rather than the teacher first modeling 
every example.
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Activity 25: Count, Touch & Say Phonemic Awareness Segmenting

Objective

Students will segment and 
count the phonemes in words.

What the students see:

   

Description

Two or three color tiles are displayed, representing the 
phonemes in a word. The teacher says the individual 
phonemes in the word while touching one color 
tile for each phoneme. Students then finger-stretch 
the word with the teacher and count the number of 
phonemes they heard. Finally, teacher and students 
use a process called Touch & Say to blend the sounds 
back into the whole word. They touch, or point to, 
each color tile as the phoneme is said aloud and then 
the word is blended together. The corresponding 
image then appears to confirm the blended word. 

3, 2, 1…

Open  ExploreCountdown.com to Unit 9, Lesson 2, Part 1 (9.2.1).

Launch!

Say  “Today, we are going to be counting sounds and then blending the sounds together 
to make words.”

Click to display  three color tiles.

Say:

• “Listen to my sounds, /m/ /ă/ /p/ (point to the color tiles as you say the sounds).

• Let’s say those sounds together using our fingers, /m/ /ă/ /p/ (finger-stretch the 
sounds with the students).”

Ask  “How many sounds did we count?” A: three

Say:

• “Let’s blend those three sounds together.

• When I touch a tile, we’ll say the sound and then we can say the whole word.

• /m/ /ă/ /p/ (while touching each tile), map (while running your finger underneath all 
three tiles).”

Click to display  the map.

Continue  with the remaining words: 

UNIT 9    Lesson 2
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/k/ /ă/ /t/, cat /b/ /ĕ/ /l/, bell /m/ /ŭ/ /g/, mug 

/ŏ/ /ks/, ox /p/ /ă/ /n/, pan /t/ /ō/ /z/, toes 

/y/ /ĕ/ /s/, yes /j/ /ă/ /m/, jam /k/ /ē/, key 

/w/ /ĭ/ /g/, wig /b/ /ō/ /n/, bone /k/ /or/ /n/, corn 

/l/ /ī/ /m/, lime /k/ /ŭ/ /p/, cup /m/ /ĭ/ /ks/, mix 

/k/ /ar/, car /g/ /ā/ /m/, game /h/ /ou/ /s/, house 

/b/ /oi/, boy /th/ /ŭ/ /m/, thumb /f/ / / /t/, foot 

/p/ /ī/, pie /w/ /ā/ /v/, wave

DIFFERENTIATION OPTIONS
Ways to make it easier: 
•  Shorten the pause between each phoneme as students 

are blending the phonemes: “/m/ /ă/ /p/, map.”

Ways to make it harder: 
•  Lengthen the pause between each phoneme as students 

are blending the phonemes: “/m/…/ă/…/p/, map.”
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Activity 31: Count the Sounds Phonemic Awareness Segmenting

Objective

Students will count the number 
of phonemes in spoken words.

What the students see:

   

Description

Two columns appear on the screen with the labels 
2 and 3. An image appears at the bottom of the 
screen and the teacher says the phonemes in 
that word. Students must determine how many 
phonemes the teacher has said (at first, the teacher 
may count the phonemes for/with the students). 
Each image is then sorted into the correct column. 

3, 2, 1…

Open  ExploreCountdown.com to Unit 12, Lesson 3, Part 1 (12.3.1).

Launch!

Click to display  two columns with the headings “2” and “3.”

Say  “Today, we are going to listen for how many sounds we hear in words. This side 
(point to left column) is for words that have two sounds. This side (point to the right 
column) is for words that have three sounds.”

Click to display  the image of a pie at the bottom of the screen.

Say  “Pie, /p/ /ī/ (while finger-stretching). Do that with me (students finger-stretch).”

Ask  “How many sounds did you hear in /p/ /ī/, pie?” A: two

Click  to place the pie in the “2” column.

Continue  with the remaining words: 

hose, /h/ /ō/ /z/ shoe, /sh/ / / bee, /b/ /ē/ 

hat, /h/ /ă/ /t/ bone, /b/ /ō/ /n/ ax, /ă/ /ks/ 

cow, /k/ /ou/ mug, /m/ /ŭ/ /g/ sock, /s/ /ŏ/ /k/ 

egg, /ĕ/ /g/ dog, /d/ /ŏ/ /g/ house, /h/ /ou/ /s/ 

ox, /ŏ/ /ks/ pan, /p/ /ă/ /n/ toes, /t/ /ō/ /z/ 

key, /k/ /ē/ edge, /ĕ/ /j/ wave, /w/ /ā/ /v/ 

boy, /b/ /oi/ car, /k/ /ar/ game, /g/ /ā/ /m/ 

ice, /ī/ /s/ yes, /y/ /ĕ/ /s/.

DIFFERENTIATION 
OPTIONS
Ways to make it easier: 
•  Lengthen the pause 

between each phoneme: 
“/m/ /ă/ /p/, map.”

Ways to make it harder: 
•  Shorten the pause 

between each phoneme: 
“/m/…/ă/…/p/, map.”
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Unit 11 | Lesson 1 | Part 2

Activity 16: Name That Sound Letter Sound Correspodence

Objective

Students will identify the uppercase 
and lowercase letters associated 
with the sounds /g/, /l/, /n/, and /ŭ/.

What the students see:

   

Description

A guideword image (representing one 
sound) that students are already familiar 
with appears. Teacher and students say the 
guideword and say the initial sound of that 
guideword. Then uppercase and lowercase 
letter tiles with the associated letter symbols 
appear. Teacher explains that the letters are 
symbols that spell the initial sound associated 
with the guideword. 

3, 2, 1…

Open  ExploreCountdown.com to Unit 11, Lesson 1, Part 2 (11.1.2).

Launch!

Say  “Today we are going to see what our new sounds look like when they  
are written down.”

Click to display  the goat.

Ask:

• “What is this a picture of?” A: goat

• “What is the first sound of /g/, goat?” A: /g/

Demonstrate  optional /g/, goat motion, for students who need more support:

Say:

• “Let’s do a motion to help us remember that sound.

• You will pretend your first two fingers are goat horns.”

Demonstrate  the /g/, goat motion while saying the sound /g/, /g/, /g/, /g/, and 
have students repeat. (Pretend your two pointer fingers are goat horns, and 
place them on the top of your head, while saying, /g/, /g/, /g/, /g/.)

Click to display  the corresponding uppercase and lowercase letter tiles.
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Say:

• “These are letters you might have seen before. When we see these letters, we say 
the sound /g/.

• The name of these letters is G. G says /g/, like the beginning of /g/, goat.

• This one (point to uppercase G) is called ‘capital G,’ and this one (point to lowercase 
g) is called ‘lowercase g.’ This is the one we will see most of the time, so we’ll just 
call it g.

• Let’s learn another new letter.”

Click to display  the lion.

Ask:

• “What is this a picture of?” A: a lion

• “What is the first sound of /l/, lion?” A: /l/

Demonstrate  optional /l/, lion motion, for students who need more support:

Say:

• “Let’s do a motion to help us remember that sound.

• You will pretend your hand is a lion’s mane, or hair.”

Demonstrate  the /l/, lion motion while elongating the sound /llllll/, and have 
students repeat. (Pretend your hand is a lion’s mane – place the palm of your 
hand on the back of your head and slide it forward to your forehead – while 
elongating /llllll/.)

Click to display  the corresponding uppercase and lowercase letter tiles.

Say:

• “These are some more letters you might have seen before. When we see these 
letters, we say the sound /l/.

• The name of these letters is L. L says /l/, like the beginning of /l/, lion.

• This one (point to uppercase L) is called ‘capital L,’ and this one (point to 
lowercase l) is called ‘lowercase l.’ This is the one we will see most of the time, 
so we’ll just call it l.

• Let’s learn another new letter.”

Click to display  the nest.

Ask:

• “What is this a picture of?” A: a nest

• “What is the first sound of /n/, nest?” A: /n/

Demonstrate  optional /n/, nest motion, for students who need more support:
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Say:

• “Let’s do a motion to help us remember that sound.

• You will pretend your hands are a birds’ nest.”

Demonstrate  the /n/, nest motion while elongating the sound /nnnnnn/, and 
have students repeat. (Cup your hands into a nest, as if you are holding eggs, 
while elongating the sound /nnnnnn/ as you do so.)

Click to display  the corresponding uppercase and lowercase letter tiles.

Say:

• “These are also letters you might have seen before. When we see these letters, 
we say the sound /n/.

• The name of these letters is N. N says /n/, like the beginning of /n/, nest.

• This one (point to uppercase N) is called ‘capital N,’ and this one (point to 
lowercase n) is called ‘lowercase n.’ This is the one we will see most of the time, 
so we’ll just call it n.

• Let’s learn one more new letter.”

Click to display  the image for up.

Ask:

• “What is this a picture of?” A: an arrow pointing up

• “What is the first sound of /ŭ/, up?” A: /ŭ/

Demonstrate  /ŭ/, up motion (you should use this motion, and all of the short 
vowel motions, for all students):

Say:

• “Let’s do a motion to help us remember that sound.

• Make your pointer finger go up from your waist to over your head.”

Demonstrate  the short u, up, motion while elongating the sound /ŭŭŭŭŭŭ/, 
and have students repeat. (With pointer finger pointing up, move your hand up 
from your waist to over your head.)

Click to display  the corresponding uppercase and lowercase letter tiles.

Say:

• “These are some more letters you might have seen before. When we see these 
letters, we say the sound /ŭ/.

• The name of these letters is U. U says /ŭ/, like the beginning of /ŭ/, up.

• This one (point to uppercase U) is called ‘capital U,’ and this one (point to 
lowercase u) is called ‘lowercase u.’ This is the one we will see most of the time, 
so we’ll just call it u.”



34  © 2017 Really Great Reading Company, LLC

UNIT 11    Lesson 2

Unit 11 | Lesson 2 | Part 2

Activity 18: This Letter or That? Letter Sound Correspondence

Objective

Students will identify the letter symbol 
that spells the first sound in a word.

What the students see:

   

Description

Two letter symbols appear at the top of the 
screen and an image appears at the bottom. 
Students must isolate the initial sound of 
that image and then determine which letter 
symbol produces the initial sound. The 
image is then sorted into one of the two 
columns. This activity promotes letter-sound 
correspondence with lowercase letters. 

3, 2, 1…

Open  ExploreCountdown.com to Unit 11, Lesson 2, Part 2 (11.2.2).

Launch!

Click to display  two columns with the headings “u” and “g.”

Say  “Today, we are going to listen to the first sound in some words to see if they start 
with the letter u (point to “u” column) or the letter g (point to “g” column). We’re going 
to have to listen to the first sound in each new word and then figure out what letter 
makes that sound.”

Click to display  the umbrella at the bottom of the screen.

Ask:

• “Umbrella. What is the first sound in umbrella?” A: /ŭ/

• “What letter spells the sound /ŭ/?” A: u

Say  “Right, so I’ll move the umbrella to the ‘u’ side.”

Click to place  the umbrella in the “u” column.

Say  “Let’s see if the next picture word starts with u, too.”

Continue  with remaining images: 

upside down grapes under 

unhappy garden gate 

up gloves gold 

unzip guitar
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Say:

• “Let’s go over our work (point to each image as you label it):

/ŭ/, umbrella /ŭ/, upside down /ŭ/, under 

/ŭ/, unhappy /ŭ/, up /ŭ/, unzip

/g/, grapes /g/, garden /g/, gate 

/g/, gloves /g/, gold /g/, guitar

• Let’s try that with two new letters.”

Click to display  two columns with the headings “l” and “n.”

Say  “Let’s listen to the first sound in some new words to see if they start with the letter 
l (point to “l” column) or the letter n (point to “n” column).”

Click to display  the image of the nurse at the bottom of the screen.

Ask:

• “Nurse. What is the first sound in nurse?” A: /n/

• “What letter spells the sound /n/?” A: n

Say  “Right, so I’ll move the nurse to the ‘n’ side.”

Click to place  the nurse in the “n” column.

Say  “Let’s see if the next picture word starts with n, too.”

Continue  with remaining images: 

ladder newspaper neck 

lime log needle 

lion net lightbulb 

nose leaf

Say:

• “Let’s go over our work (point to each image as you label it):

/l/, ladder /l/, lime /l/, log 

/l/, lion /l/, lightbulb /l/, leaf

/n/, nurse /n/, newspaper /n/, neck

/n/, needle /n/, net /n/, nose
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Unit 11 | Lesson 4 | Part 1

Activity 20: Find the Letter Letter Sound Correspondence

Objective

Students will identify the letter 
symbol that spells the shared first 
sound in a set of three image words.

What the students see:

   

Description

This phonics activity gives students practice 
with isolating initial sounds while associating 
them with their letter symbols. Three images 
with the same initial sound appear and 
students are asked to find the corresponding 
letter tile. This activity promotes letter-sound 
correspondence with lowercase letters. 

3, 2, 1…

Open  ExploreCountdown.com to Unit 11, Lesson 4, Part 1 (11.4.1).

Launch!

Students  take out their letter tiles a, c, d, f, g, h, i, l, m, n, o, p, r, s, t, and u  
and working board.

Say  “Today we are going to match our letter tiles to the beginning sounds  
of some words.”

Click to display  three images, one at a time: guitar, goat, girl.

Say  “Guitar, goat, girl.”

Ask  “What is the first sound of all of these pictures?” A: /g/

Click to display  five letter tiles: h, g, c, l, and n.

Say  “Point to the letter that spells the /g/ sound.” A: g

Click to show  the correct answer.

Continue  with remaining groups of images: 

under, upside down, umbrella (u) cow, cup, cactus (c) 

hose, hamster, headphones (h) ant, ax, apple (a) 

lemon, lime, ladybug (l) mask, mittens, muffin (m) 

rug, rose, rollercoaster (r) ox, otter, ostrich (o) 

OPTIONAL,  
only if you choose  
to use manipulatives
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dinosaur, doghouse, dolphin (d) inch, igloo, itch (i) 

gumballs, gate, garden (g) popcorn, pie, pencil (p) 

nail, nap, neck (n) soap, snake, straw (s)

DIFFERENTIATION OPTIONS
Ways to make it easier: 
•  Isolate the beginning sound of the three words before asking students 

to identify first sound: “/d/, dog; /d/, dinosaur; /d/, doughnut.”
•  Point to each of the five letter tile options and provide the sound for 

that letter (or have students provide it), comparing each to the first 
sound in the target words.

•  If using a whiteboard, cross out two of the (incorrect) tiles that are the 
given options for each example; this will limit the students’ choices so 
they have to discriminate between three tiles at once rather than five.
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Unit 11 | Lesson 2 | Part 1

Activity 21: Which One? Letter Sound Correspondence

Objective

Students will isolate the beginning sound of a 
word and match that sound to its letter symbol.

What the students see:

   

Description

An individual image appears 
alongside three letter tiles. The 
teacher pronounces the initial 
phoneme and then the whole 
word and asks students which 
letter tile matches with the initial 
sound. This activity promotes 
letter-sound correspondence with 
lowercase letters. 

3, 2, 1…

Prepare materials:

• Letter tiles a, c, d, f, g, h, i, l, m, n, o, p, r, s, t, and u and working board from 
Countdown Student Kit for each student (italicized letter tiles listed here are  
new to this unit; have students add these tiles to their boards)

Open  ExploreCountdown.com to Unit 11, Lesson 2, Part 1 (11.2.1).

Launch!

Students take out  their letter tiles a, c, d, f, g, h, i, l, m, n, o, p, r, s, t, and u and working 
board.

Click to display  the game.

Say  “Game.”

Ask  “What is the first sound in game?” A: /g/

Click to display  three letter tiles: n, g, l.

Ask  “Which of these letters spells /g/ like /g/, game? Point to the letter tile that 
spells the sound /g/.” A: students point to g tile

Click to show  the correct answer.

Click to display  the umbrella.

Say  “Umbrella.”

Ask  “What is the first sound in umbrella?” A: /ŭ/

OPTIONAL,  
only if you choose  
to use manipulatives 
for this activity

OPTIONAL,  
only if you choose  
to use manipulatives
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Click to display  three letter tiles: i, u, p.

Ask  “Which of these letters spells /ŭ/ like /ŭ/, umbrella? Point to the letter tile 
that spells the sound /ŭ/.” A: students point to u tile

Click to show  the correct answer.

Continue  with remaining images: 

nap (n) alligator (a) frog (f) 

igloo (i) lemon (l) horse (h) 

run (r) carrot (c) olives (o) 

nest (n) pie (p) sidewalk (s) 

under (u) doughnut (d) girl (g) 

tongue (t) mask (m) lollipop (l)

DIFFERENTIATION OPTIONS
Ways to make it easier: 
•  Isolate the beginning sound of the given 

word before asking students to identify first 
sound: “Say /r/, rat.”

•  Point to each of the three letter tile options 
and provide the sound for that letter (or have 
students provide it), comparing each to the 
first sound in the target word.

Call Us!
Our implementation specialists will help you 
explore these Countdown sample lessons.

1-866-401-7323 x2
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Activity 22: Guess My Word Phonics (Encoding)

Objective

Students hear the teacher model the segmenting 
of individual phonemes in whole words while 
seeing the scrambled corresponding letters move 
into the correct position while saying the sounds. 
Students then blend the phonemes together.

What the students see:

   

Description

Three letter tiles appear 
scrambled on the board. The 
teacher then unscrambles the 
phonemes aloud, moving the 
letter tiles into the correct 
position. Students then blend the 
phonemes together to create a 
whole word. This activity serves 
to model the process of encoding 
for students. 

3, 2, 1…

Open  ExploreCountdown.com to Unit 11, Lesson 4, Part 2 (11.4.2).

Launch!

Say  “Today you are going to guess my mixed up words.”

Click to display  the letter tiles n, c, a.

Say  “Guess what word I’m going to build, /k/ /ă/ /n/.” (Click to move the letter  
tiles into the correct position as you say each sound.)

Ask  “What’s my word?” A: can (Students blend the sounds together  
to say the word.)

Say  “/k/ /ă/ /n/, can.” (Point to each letter tile as you say its sound.)

Click to display  the can.

Continue  with remaining images: 

/d/ /ŏ/ /g/, dog /m/ /ă/ /p/, map /h/ /ŭ/ /g/, hug 

/s/ /ă/ /d/, sad /s/ /ŭ/ /n/, sun /p/ /ŏ/ /d/, pod 

/h/ /ă/ /m/, ham /l/ /ŏ/ /g/, log /p/ /ă/ /n/, pan 

/h/ /ŏ/ /t/, hot /s/ /ĭ/ /t/, sit /r/ /ă/ /t/, rat 

/k/ /ŏ/ /d/, cod /h/ /ă/ /t/, hat

DIFFERENTIATION 
OPTIONS
Ways to make it easier: 
•  If students struggle 

to blend the word 
together, you may blend 
it together for them and 
have them repeat you.

Ways to make it harder: 
•  Have more advanced 

students offer 
suggestions about what 
the scrambled word 
could be based on the 
letter tiles present on 
the board.
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Activity 22: Unscramble This Phonics

Objective

Students help the teacher segment the 
phonemes in words while the teacher models 
the encoding of each sound.

What the students see:

   

Description

An image appears on the board along 
with the three scrambled letter tiles 
needed to spell the image word. 
As the students help the teacher 
segment the word, the teacher 
moves the letter tiles into the correct 
position to spell the word. The 
teacher then uses Touch & Say to 
model the blending of the phonemes 
back into a whole word. 

3, 2, 1…

Open  ExploreCountdown.com to Unit 11, Lesson 4, Part 3 (11.4.3).

Launch!

Say  “Today we are going to unscramble some letters that got mixed up so we can read 
some real words.”

Click to display  the pot and the letter tiles t, o, p.

Say  “Pot.”

Ask  “What are the sounds in pot?” A: /p/ /ŏ/ /t/ (Click to move each letter tile to 
the correct position AS the students say the sounds.)

Say:

• “/p/ /ŏ/ /t/, pot. (Point to each letter tile as you say its sound.)

• Let’s try to unscramble another mixed up word.”

Continue  with remaining images: 

can hug pod ham rat sit dog 

pan cod map sun log sad hot
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Activity 24: Which Letter? Phonics

Objective

Students will isolate the beginning sound 
of a word and match that sound to its 
letter symbol.

What the students see:

   

Description

An individual image appears along with 
the medial vowel and final consonant. 
The teacher pronounces the initial 
phoneme and then the whole word. 
On the next click, three letter tiles will 
appear as choices for spelling the initial 
sound, and the teacher asks students 
which letter tile matches with the initial 
sound. This activity promotes letter-sound 
correspondence with lowercase letters. 

3, 2, 1…

Prepare materials:

• Letter tiles a, b, c, d, e, f, g, h, i, k, l, m, n, o, p, r, s, t, u, and v and working board 
from Countdown Student Kit for each student (italicized letter tiles listed here are 
new to this unit; have students add these tiles to their boards)

Open  ExploreCountdown.com to Unit 12, Lesson 2, Part 3 (12.2.3).

Launch!

Students take out  their letter tiles a, b, c, d, e, f, g, h, i, k, l, m, n, o, p, r, s, t, u, and v 
and working board. 

Say  “Today, we are going to spell the first letter of some words.”

Click to display  the bug with the letters _ u g spelled out below.

Say  “Bug.”

Ask  “What is the first sound in bug (while pointing to the blank space in the word 
on the board)?” A: /b/

Click to display  three letter tiles: n, b, k.

Ask  “Which of these letters spells /b/ like /b/, bug? Point to the letter tile that 
spells the sound /b/.” A: students point to b tile

Click to show  the correct answer.

Click to display  the kid with the letters _ i d spelled out below.

OPTIONAL,  
only if you choose  
to use manipulatives 
for this activity

OPTIONAL,  
only if you choose  
to use manipulatives

You may want to have 
students point to three 
parts of the room for 
letters n, b, and k – e.g., 
point to the left wall,  
front center, or right  
wall for letters n, b,  
or k, respectively. If 
students are using 
manipulatives, have  
them hold up the correct 
tile rather than point.

UNIT 12    Lesson 2
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Say  “Kid.”

Ask  “What is the first sound in kid?” A: /k/

Click to display  three letter tiles: t, h, k.

Ask  “Which of these letters spells /k/ like /k/, kid? Point to the letter tile that 
spells the sound /k/.” A: students point to k tile

Click to show  the correct answer.

Continue  with remaining images: 

van (v) bag (b) pen (p) bat (b) cob (c) 

bed (b) leg (l) net (n) cub (c) vet (v) 

kit (k) bet (b) vat (v) ten (t) red (r) 

fib (f) hub (h) fun (f)

(Note that a corresponding image will no longer be displayed beginning with the word 
vet; students will choose the correct beginning letter and move directly to the next word.)

DIFFERENTIATION OPTIONS
Ways to make it easier: 
•  Isolate the beginning sound of the given word before 

asking students to identify first sound: “Say /r/, rat.”
•  Point to each of the three letter tile options and 

provide the sound for that letter (or have students 
provide it), comparing each to the first sound in the 
target word.

Call Us!
Our implementation specialists will help you 
explore these Countdown sample lessons.

1-866-401-7323 x2
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Activity 26: Look, Think, Say Sight Word Fluency

Objective

Students will read three Heart 
Words from memory or by 
decoding if necessary.

What the students see:

   

Description

A Heart Word will appear on the board with three 
dots below it. As the teacher clicks, the dots will fill 
with red, yellow, and green, and the teacher will 
instruct students to look, think, and say the word. 
During the “look” time, the teacher will say the 
word. During the “think” time, the students will 
think about the word and try to remember it, or 
the teacher will stretch the sounds in the word for 
students, if the word is decodable. During the “say” 
time, students will repeat the word. 

3, 2, 1…

Open  ExploreCountdown.com to Unit 11, Lesson 1, Part 3 (11.1.3).

Launch!

Say  “Today, we are going to learn to read some more words called ‘Heart Words.’ They 
are called Heart Words because pretty soon, we will know them by heart. We will be 
able to look at them and know what they say right away.”

Click twice to display  the Heart Word I with one red dot and two empty dots below.

Say:

• “This red dot (point to the red dot) tells us to stop what we are doing so we can 
listen to the word.

• This word is I, as in, ‘I will go to the doctor if I feel sick.’”

Click to display  the yellow dot.

Say  “This yellow dot (point to the yellow dot) tells us to think about the word and try to 
remember it.”

Click to display  the green dot.

Say:

• “Remember, this green dot (point to the green dot) tells us to say the word out loud.

• Say the word with me, I.

• Let’s try another word.

UNIT 11    Lesson 1
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• Remember to look, think, and then say. Only say the word out loud when the green 
dot shows up.”

Click twice to display  the Heart Word am with one red dot and two empty dots below.

Say  “Look at the word am, as in, ‘I am almost as tall as my brother.’”

Click to display  the yellow dot.

Say:

• “Think about this word. We know the sounds in this word, /ă/ /m/  
(point to each letter as you say the sound), am.

• We can think about the sounds in this word, but it might be easier to just  
try to remember it.”

Click to display  the green dot.

Say:

• “Say the word!

• Let’s try one more word.”

Click twice to display  the Heart Word here with one red dot and two empty  
dots below.

Say  “Look at the word here, as in, ‘Here I am.’”

Click to display  the yellow dot.

Say  “Think about this word.”

Click to display  the green dot.

Say:

• “Say the word!

• Let’s look at those words one more time.”

Continue  with the same three Heart Words for another round.



46  © 2017 Really Great Reading Company, LLC

UNIT 11    Lesson 5

Unit 11 | Lesson 5 | Part 2

Activity 26: Pop-Up and 3-Up Sight Word Fluency

Objective

Students will read individual 
Heart Words as they pop up on 
the screen. Students will also 
read sets of three Heart Words 
as they appear on the screen.

What the students see:

   

Description

In Pop-Up, individual Heart Words will appear 
on the screen at random, one at a time, and 
students will be instructed to read each word 
as it pops up onto the screen. In 3-Up, sets of 
three Heart Words will appear, with three dots 
below the set. As the teacher clicks three times, 
the dots will fill with red, yellow, and green, one 
at a time, and the teacher will instruct students 
to look, think, and say the three words.

The Heart Words will include words learned 
during this current unit and words from 
previous units as well. 

3, 2, 1…

Open  ExploreCountdown.com to Unit 11, Lesson 5, Part 2 (11.5.2).

Launch!

Say:

• “Today, we are going to practice reading the Heart Words we have learned so far.

• In our first game, when you see a word pop up onto the screen, say the word out loud.

• If you need help remembering, I can help, but try your best.”

Click to display  the Heart Words the, in, my, a, is, for, I, am, and here at random. Each 
word will appear a number of times.

Say:

• “Great job! In our next game, you will see three words on the screen.

• Remember, when you see the red dot, stop and look at the three words. When you 
see the yellow dot, think about the words and try to remember them. When you see 
the green dot, say the three words out loud.

• If you need help remembering, I can help, but try your best.”

Click to display  the sets of three Heart Words. Each set will contain three of the 
following words in a random group: the, in, my, a, is, for, I, am, and here. Each word will 
appear a number of times.
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Overview

COUNTDOWN TEACHER GUIDE SET ……………… $225
Contains Two Lesson Plan Books: 

• Book 1 is designed to be taught in the first half of kindergarten and 
finishes with students reading simple CVC words. In this book, students 
learn about and build confidence with the alphabetic principle. Students 
play with phonemes, learn simple letter-sound relationships, participate 
in rhyming activities, and encode and decode simple words. 

• Book 2 continues into more advanced concepts and is designed to be 
taught in the second half of kindergarten. Book 2 instruction finishes with 
students reading and understanding the substructures of more complex 
single-syllable words like hush, flash, pond, and dust, and even exposes 
students to two-syllable words like catfish, sunset, and insect.  

COUNTDOWN ONLINE …………………………………… $95
Countdown Online is a teacher presentation tool, and an essential 
online companion piece to the Teacher Guide Set. It is offered as a 
6 month or 1 year subscription. It is designed to facilitate smooth and 
efficient instruction. It helps bring your classroom to life with colorful, 
iconic imagery that allows the teacher to deliver many exposures and 
practice opportunities, while virtually eliminating teacher prep time. This 
web-based companion to Countdown can be accessed on any device, 
including an interactive whiteboard, LCD projector, laptop, tablet, or 
standalone computer.

COUNTDOWN STUDENT WORKBOOK ……………… $10
Countdown has one Student Workbook that contains everything a 
student needs to practice and build mastery with the skills taught during 
the week. This workbook is used in the second half of Kindergarten in 
conjunction with Teacher’s Guide Book 2. The activities increase student 
outcomes, and also serve as light formative assessment, so teachers can 
understand who has really mastered the concepts and which students 
may need more instruction. 

COUNTDOWN STUDENT KIT ……………………………… $42
The Countdown Student Kit is designed to work in conjunction with the 
Countdown phonics lessons. It includes the letter tiles, color tiles, and 
other components needed to complete all 27 units of Countdown. Note: 
If students have participated in Blast Foundations, there is a way of 
upgrading the Blast Kit to work with Countdown (CDUP $5). 

The Components of Countdown

CDLP

CDOL

CDSW

CDKIT
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Everything one teacher needs  

to teach 20 students:

• 1 x Countdown Teacher Guide Lesson 
Plan Set (Book 1 and 2)

• 20 x Student Workbooks – To be used with 
Teacher Guide Book 2

• 1 x Countdown Online™ - 1 year 
subscription

• 10 x Countdown Student Kits

• 1 Poster Set

• Ancillary materials to facilitate small 
group instruction

All the lessons are built for the teacher, 

and include a thorough explanation of the 

concepts, routines, and procedures. The 

lessons are easy to follow so they can be 

taught by a wide range of educators, not just 

seasoned literacy professionals and phonics 

specialists. For those unfamiliar with teaching 

phonemic awareness and phonics, the guides 

include incremental professional development 

for each lesson. 

Countdown Classroom Setup

In Countdown Book 1, used in the first half  
of Kindergarten, children learn to: 

• Identify rhymes 

• Generate rhymes 

• Isolate the initial sounds of words 

• Identify short vowel and consonant sounds 

• Distinguish between letter sounds 

• Identify letter-sound correspondences for short 
vowels and consonant sounds 

• Blend the parts of spoken compound words 

• Blend the onsets and rimes of spoken words 

• Blend the sounds in 2- and 3-phoneme words 

• Segment the sounds in 2- and 3-phoneme words 

• Encode 2- and 3-phoneme words with short vowels 

• Decode 2- and 3-phoneme words with short vowels

• Exposure and practice with 20-30 high-frequency 
words 

In Countdown Book 2, used in the second half  
of Kindergarten, children learn to: 

• Blend the sounds in 3- and 4-phoneme words 

• Segment the sounds in 3- and 4-phoneme words 

• Encode 3- and 4-phoneme words with short vowels 

• Decode 3- and 4-phoneme words with short vowels 

• Master 40-75 high-frequency sight words 

• Read short, decodable phrases and sentences  
with fluency and automaticity 

• Distinguish between long and short  
vowel phonemes 

• Delete, add, and substitute initial, medial,  
and final phonemes in words 

• Identify and decode words with digraphs 

• Identify and decode words containing  
consonant blends 

• Identify and decode Closed Syllable words 

• Segment the syllables in two-syllable words 

• Blend the syllables in two-syllable words 

• Decode two-syllable words with  
Closed Syllables 
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CODE  PRODUCT  PRICE  QTY  TOTAL  

PRE ORDER COUNTDOWN NOW FOR DELIVERY IN AUGUST 2017
CD Countdown Classroom Setup $899.0 0 $

CDLP Countdown Lesson Plan Teacher Guide Set $225.0 0 $

CDOL Countdown Online $95.0 0 $

CDSW Countdown Student Workbook $10.0 0 $

CDKIT Countdown Student Kit $ 42.0 0 $

CDLP1 Countdown Lesson Plan Teacher Guide Book 1 $109.0 0 $

CDLP2 Countdown Lesson Plan Teacher Guide Book 2 $109.0 0 $

BLASTPR Blast Foundations Classroom Setup, Grades K–1 $1,120.0 0 $

BLASTEL Blast Foundations Classroom Setup, Grades 2–3 $1,120.0 0 $

BLASTMIX Blast Foundations Classroom Setup, Grades K–3 $1,120.0 0 $

BLAST1LP Blast Lesson Plan $225.0 0 $

BLAST1PRSW Blast Student Workbook - Primary $19.0 0 $

BLAST1ELSW Blast Student Workbook - Elementary $19.0 0 $

BLASTKIT Blast Phonics Kit $52.0 0 $

BLASTOL Blast Online $95.0 0 $

HDWF HD Word Classroom Setup, Grades 2-5 (Foundations) $1,249.0 0 $

HDWE HD Word Classroom Setup, Grades 5-8 (Essentials) $1,249.0 0 $

HDWL HD Word Classroom Setup, Grades 8-12 (Linguistics) $1,249.0 0 $

HDLP HD Word Teacher Guide Set, 3 Lesson Plan Books $225.0 0 $

HDFSW HD Word Student Workbook Set  Foundational Level $19.0 0 $

HDESW HD Word Student Workbook Set Essentials Level $19.0 0 $

HDLSW HD Word Student Workbook Set Linguistics Level $19.0 0 $

HDOL HD Word Online $95.0 0 $

HDKIT HD Word Student Kit $60.0 0 $

HDUP Blast Kit to HD Word Kit (Upgrade) $18.0 0 $

HDPOST 4 Vowel Posters and 5 Curriculum Posters $24.0 0 $

Product Subtotal $
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Name:                                                                   Date:

Title:

School/Company:

Street Address:

City, State, Zip:  

Phone: 

Email: 

 Check   Cash   Credit Card   

1.  Enclose check payable to “Really Great Reading”

2. Fax/Mail with Authorized Purchase Order (Schools only)

3.  Credit Card: 

 VISA  MC

Exp. 

Security Code

P.O.

Name on Card

reallygreatreading.com 
Toll Free 866.401.7323 | Fax 240.465.0478 

P.O. Box 46  Cabin John, MD 20818


